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LCFF Budget Overview for Parents 
 

Local Educational Agency (LEA) Name: Roseville Joint Union High School District 
CDS Code: 3166928 
School Year: 2022-23 
LEA contact information: 
Dr. April Moore 
Assistant Superintendent 
amoore@rjuhsd.us 
(916) 782-5979 
School districts receive funding from different sources: state funds under the Local Control Funding Formula 
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs 
and extra funding - called "supplemental and concentration" grants - to LEAs based on the enrollment of high 
needs students (foster youth, English learners, and low-income students). 

Budget Overview for the 2022-23 School Year 
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This chart shows the total general purpose revenue Roseville Joint Union High School District expects to receive 

in the coming year from all sources. 
 
The text description for the above chart is as follows: The total revenue projected for Roseville Joint Union High 
School District is $168,773,472, of which $118,900,950 is Local Control Funding Formula (LCFF), $27,373,402 is 
other state funds, $12,413,650 is local funds, and $10,085,470 is federal funds.  Of the $118,900,950 in LCFF 
Funds, $5,100,443 is generated based on the enrollment of high needs students (foster youth, English learner, 
and low-income students). 
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LCFF Budget Overview for Parents 
 
The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts 
must work with parents, educators, students, and the community to develop a Local Control and Accountability 
Plan (LCAP) that shows how they will use these funds to serve students. 
 

 
This chart provides a quick summary of how much Roseville Joint Union High School District plans to spend for 

2022-23. It shows how much of the total is tied to planned actions and services in the LCAP. 
 
The text description of the above chart is as follows: Roseville Joint Union High School District plans to spend 
$169,923,079 for the 2022-23 school year. Of that amount, $10,673,866 is tied to actions/services in the LCAP 
and $159,249,213 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will 
be used for the following: 
 
General fund expenditures not included in the LCAP include certificated and classified salaries and benefits, 
special education costs, facilities and maintenance upkeep, transportation, administrative costs and core 
education program needs.        
 

Increased or Improved Services for High Needs Students in the 
LCAP for the 2022-23 School Year 

 
In 2022-23, Roseville Joint Union High School District is projecting it will receive $5,100,443 based on the 
enrollment of foster youth, English learner, and low-income students. Roseville Joint Union High School District 
must describe how it intends to increase or improve services for high needs students in the LCAP.  Roseville 
Joint Union High School District plans to spend $5,201,400 towards meeting this requirement, as described in the 
LCAP. 
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LCFF Budget Overview for Parents 
 

Update on Increased or Improved Services for High Needs 
Students in 2021-22 

 
This chart compares what Roseville Joint Union High School District budgeted last year in the LCAP for actions 

and services that contribute to increasing or improving services for high needs students with what  Roseville Joint 
Union High School District estimates it has spent on actions and services that contribute to increasing or 

improving services for high needs students in the current year. 
 
The text description of the above chart is as follows: In 2021-22, Roseville Joint Union High School District's 
LCAP budgeted $4,924,504 for planned actions to increase or improve services for high needs students. 
Roseville Joint Union High School District actually spent $4,823,547 for actions to increase or improve services 
for high needs students in 2021-22. 
 
The difference between the budgeted and actual expenditures of $-100,957 had the following impact on 
Roseville Joint Union High School District’s ability to increase or improve services for high needs students: 
 
The difference is mostly due to other funds being used to (such as ELO or ESSER) support LCAP actions. 
Actions were not impacted since other funding sources were used. Any unspent funds will be carried over to FY 
22-23.        
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Supplement to the Annual Update to the 2021–22 Local Control and 
Accountability Plan 
 

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Roseville Joint Union High School District            Dr. April Moore           

Assistant Superintendent Education Services 
amoore@rjuhsd.us           
916-782-5979 

 

California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. The following is a one-time mid-year report to the 
local governing board or body and educational partners related to engagement on, and implementation of, these Acts. 

 

A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided through the 
Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP). 
 

 
The Roseville Joint Union High School District engages educational partners from across the community through School Site Council 
meetings, site and district level English Learner Advisory Committees, and the districtwide LCAP Advisory Committee. These groups in 
particular have assisted with the plans for spending ESSER III funding in addition to LCAP supplemental funds. Meetings were held 
September 8, October 27, and January 26 and are scheduled to continue through the spring as we finalize development of the 2022-2023 
LCAP. 
 
  

 

A description of how the LEA used, or plans to use, the additional concentration grant add-on funding it received to increase the number of 
staff who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent. 
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The Roseville Joint Union High School District does not meet the threshold for additional concentration grant add-on funding. 
 
  

 

A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are intended to 
support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils. 
 

 
Numerous stakeholder meetings have been ongoing in order to receive feedback on a variety of topics--these include our monthly district 
counselor, principal, and assistant principal meetings, as well as district leadership meetings that have included district office, site 
administration, teachers, counselors, Wellness staff, classified and certificated union representatives and parents.  District English Learner 
Advisory Committee meetings were held to solicit parent/guardian input before and throughout the COVID 19 pandemic.  Counselors, 
Learning Support Specialists, Wellness Associates, Assistant Principals, teachers, Program Specialists, and other support staff at each site 
have been engaging in porch visits, 1:1 video visits, and in-person and phone conferences in order to engage families in their education and 
gather feedback on the areas where support is needed the most. There have been subsequent sub-committees formed to further address the 
needs of EL, Foster Youth, and socio-economically challenged which include the Family and Community Engagement Counselor and 
Learning Support Specialist to help address the barriers for our families.  The Special Education COVID Task Force and Nurse COVID Task 
Force have each focused their efforts and expertise on mitigating challenges for our students and families as well. Finally, members of the 
Maidu Tribe, through the Maidu Museum, as well as the activist group "Diversify your Narrative" were intentionally invited to provide feedback 
on the development of the ESSER III plan. 
 
In addition to the above-mentioned Stakeholder Engagement work,  RJUHSD held meetings specific to the ESSER III plan and its alignment 
to the LCAP.   Meetings were held on September 8, October 27, and January 26 and are scheduled to continue through the spring as we 
finalize the development of the 2022-2023 LCAP. These Stakeholder Engagement meetings included students, parents, district administrators, 
special education administrators, teachers, principals, school leaders, counseling and wellness staff, and various other educators and school 
staff as well as representatives from local bargaining units.  Parents and students who represent underserved populations on their respective 
campuses--including school staff that works with foster youth, homeless, special education, and English Language Learners--were 
intentionally invited to participate.  In fact, child care, Spanish translations, and dinner were provided at each of these meetings in order to 
encourage participation from traditionally underrepresented groups.  During the first meeting,  the ESSER III fund, and the fifteen categories of 
allowable expenditures, were introduced and described in detail.  As each category was introduced, the proposed expenditures were 
explained so that all stakeholders could discuss them in their mixed table groups that were led by principals and district administrators after 
the presentation.  During the presentation, stakeholders were reminded that 20% of the ESSER III had to be spent specifically targeting the 
effects of COVID-19 as it related to the loss of instructional time and student learning.  Since then, stakeholders have been given the 
opportunity to submit comments on the development of this plan through School Site Council and DELAC meetings and at board meetings 
where COVID and Learning Loss reports are presented regularly. 
 
The aforementioned input and feedback were used to guide the RJUHSD's planning and decision-making processes.  In discussing the 
proposed expenditures and answering questions, stakeholders were given twelve sticker dots to "spend" as they pleased.  They were then 
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instructed to place dots on posters (identical to the slide presentation and displayed around the room) beside the expenditures they felt were 
the most appropriate uses of the money, especially related to the response to the COVID-19 pandemic and our plans to safely operate the 
schools, strategies that address the academic impact of lost instructional time, and program monitoring tools to for intervention efforts.  Those 
votes were tallied and shared with the author of this plan, as well as district and board officials.  From there the budget plan was built 
beginning with those areas deemed most urgent.  Stakeholders ranked the areas of Multi-Tiered Systems of Support, (MTSS), Co-Curricular 
and Learning Acceleration Support, Technology and Facilities Upkeep as most urgent, and they are evidenced in our planned actions. 
 
Most importantly, Stakeholder influence on the ESSER III plan is evidenced by the alignment of district actions with the needs and interests 
identified by students, parents, staff, labor leaders, community partners, and the RJUHSD Board of Education, as well as through the LCAP, 
ELO and LCP stakeholder processes and goals. 
 
 
 
  

 

A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary School 
Emergency Relief expenditure plan, and the successes and challenges experienced during implementation. 
 

 
The Roseville Joint Union High School District is following through with the priorities identified in the Elementary and Secondary School 
Emergency Relief (ESSER I, II, III) expenditure plan in ways that provide extra support for students physically, emotionally, and academically. 
In fact, because of the American Rescue Plan Act (ARPA) funding, we have mitigated and managed the spread of COVID in many effective 
ways. We hired an extra registered nurse to help with information distribution and medical advice for our affected staff and students, as well as 
another clerical position to manage the contact tracing for our employees. Using these funds, we were also able to support nurses beyond 
contract hours for family communication and contact tracing before our extra nurse was onboarded in December. Additionally, we hired an 
extra district custodian and replaced all air filters with Merv 13 to ensure the physical environment remained sanitary. Our PPE supply has 
been maintained so that all students and staff have access to masks, and gloves for Special Education personnel, dividers, cleaning supplies, 
and we were able to purchase specific instrumental masks for band students throughout the district in order to ensure that they remained safe 
while playing music. We've been able to upgrade facilities to provide a safer environment in various areas across the district, as well as 
supplement student body accounts to cover the extra cost of hosting dances outside in the open air and under tents and lights. 
 
In the area of academics, we were able to purchase an academic screener program that was administered to all students in Integrated Math 1, 
Integrated Math 2, English 9, English 10, and ELD classes.  We also purchased the accompanying professional development and are training 
our teachers and administrators on how to use the information that is in our IXL database and to provide tools for intervention on the gaps 
identified in the initial snapshot. As we become more familiar with using this data, we believe we will become more effective in our intervention 
efforts in these two very important core subjects without requiring students to slow down on the curriculum for these courses in which they are 
currently enrolled. We've also been able to engage in professional development in the areas of dual enrollment and leadership coaching 
specifically with ESSER funds, as well as building a library of educational technology to support teachers' innovation efforts. We've also 
supported our local CIF athletic chapter and expanded our CTE programs.  We were able to purchase additional technology to support online 
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and remote learning before pivoting to hybrid learning then to full-time in-person school.  The district created the Roseville Online Academy 
(RSVLA) for the 20-21 school allowing students who preferred this type of learning to continue through spring 2021 to ensure their health and 
safety while still being able to attend a synchronous online school.  We were also able to offer a robust Tier I and Tier II summer recovery 
program at the student's school site for 2 weeks after school ended to help remediate students who were close to mastery and needed to 
recover a unit or two.  Additionally, we offered our traditional summer session credit recovery, concurrent senior recovery through Roseville 
Adult School, and senior summer session at Independence to get more students to graduate on time by the end of July 2021. 
 
Our challenges include using the screener program for the first time and the learning curve involved in gathering usable data, as well as 
evaluating current intervention efforts and their effectiveness. We have money dedicated to foster youth services, family education events, 
social-emotional learning through the district professional development plan, and Multi-Tiered Systems of Supports (MTSS), but are also 
stalled by substitute teacher shortages and the time needed to study and implement these programs with fidelity. 
 
 
  

 

A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with the 
applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update. 
 
The Roseville Joint Union High School District ESSER III and other one-time funds have been used to expand access and implementation in 
areas identified in the LCAP (and other applicable plans) goals, actions, and services, as exemplified below: 
 
ELO Category 3--Student Supports to Address Other Barriers to Learning; LCAP Goal 4/Action 4--Student Health and Well-Being; LCP 
Actions Related to In-Person Instructional Offerings; ESSER III Health and Safety Services: Staffing, COVID mitigation supports and student 
wellness. (https://drive.google.com/file/d/1oyxTDiclIWG3t2yE2sUWbIM1YHA6EzLG/view) 
 
LCAP Goal 4/Action 4--Student Health and Well-Being; LCP--Actions Related to In-Person Instructional Offerings--ESSER III Co-Curricular 
Support: Additional equipment, materials and funding to support rigorous instruction in a safe in-person learning environment. 
(https://www.rjuhsd.us/lcap) 
 
LCP--Actions Related to In-Person Instructional Offerings--ESSER III Facilities Upkeep: Funding to support facilities that promote, develop 
and allow for rigorous instruction in a safe, in-person learning environment. (https://www.rjuhsd.us/lcap) 
 
ELO #1,6 &7--Extending Instructional Learning Time, Accelerating progress to close learning gaps; LCAP Goal 1/Action 9--Credit Recovery; 
G1/A1--Dual Enrollment; G3/A4--Equity & Inclusion, Professional Learning; G4/A1--Summer School Extra Support; LCP--Actions to Address 
Pupil Learning 
Loss; ESSER III Expanded Learning: Training to promote, develop and implement rigorous, standards-aligned instruction, alternate pathways 
and enhanced staffing to support both learning loss and acceleration after school and during the summer break. 
https://drive.google.com/file/d/1oyxTDiclIWG3t2yE2sUWbIM1YHA6EzLG/view 

https://drive.google.com/file/d/1oyxTDiclIWG3t2yE2sUWbIM1YHA6EzLG/view
https://www.rjuhsd.us/lcap
https://www.rjuhsd.us/lcap
https://drive.google.com/file/d/1oyxTDiclIWG3t2yE2sUWbIM1YHA6EzLG/view
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ELO #1,3,4 &6--Extending Instructional Learning Time, Integrated Student Support to Address Other Barriers to Learning, Community 
Learning Hubs and Additional Academic, Services for Progress Monitoring and Benchmark Assessments; LCAP Wellness Support in 
Summer; LCP--Mental Health and Social and Emotional Well-Being & Increased or Improved Services for Foster Youth, English Learners, and 
Low Income Students and ESSER III Multi-Tiered Systems of Support (MTSS): Classified staff and resources to provide additional emotional 
and academic support in MTSS, coaching for staff to provide Tier 2 and 3 services to Foster Youth, English Learners, Socio-Economically 
Disadvantaged and Students with Disabilities. https://drive.google.com/file/d/1oyxTDiclIWG3t2yE2sUWbIM1YHA6EzLG/view 
 
LCAP G1/A2--Increase enrollment in CTE Programs of Study; ELO4--Community learning hubs that provide students with access to 
technology, high-speed internet, and other academic supports. LCP--Access to Devices and Connectivity; ESSER III Technology: Devices, 
industry standard equipment, educational software and extended Career Technology Education offerings. (CTE). https://www.rjuhsd.us/lcap 
 
 
 
 
 
  

 

 

Instructions for the Supplement to the Annual Update for the 2021–22 Local 
Control and Accountability Plan Year 
 
For additional questions or technical assistance related to the completion of the Supplement to the Annual Update to the 2021–22 Local 
Control and Accountability Plan (LCAP), please contact the local county office of education (COE), or the California Department of Education’s 
(CDE’s) Local Agency Systems Support Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 
 

Introduction 
 
California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. Section 124(e) of Assembly Bill 130 requires LEAs 
to present an update on the Annual Update to the 2021–22 LCAP and Budget Overview for Parents on or before February 28, 2022, at a 
regularly scheduled meeting of the governing board or body of the LEA. At this meeting, the LEA must include all of the following: 

• The Supplement to the Annual Update for the 2021–22 LCAP (2021–22 Supplement); 
• All available mid-year outcome data related to metrics identified in the 2021–22 LCAP; and 

https://drive.google.com/file/d/1oyxTDiclIWG3t2yE2sUWbIM1YHA6EzLG/view
https://www.rjuhsd.us/lcap
mailto:lcff@cde.ca.gov
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• Mid-year expenditure and implementation data on all actions identified in the 2021–22 LCAP. 
When reporting available mid-year outcome, expenditure, and implementation data, LEAs have flexibility to provide this information as best 
suits the local context, provided that it is succinct and contains a level of detail that is meaningful and accessible for the LEA’s educational 
partners. 
The 2021–22 Supplement is considered part of the 2022–23 LCAP for the purposes of adoption, review, and approval, and must be included 
with the LCAP as follows: 

• The 2022–23 Budget Overview for Parents 
• The 2021–22 Supplement 
• The 2022–23 LCAP 
• The Action Tables for the 2022–23 LCAP 
• The Instructions for the LCAP Template 

 
As such, the 2021–22 Supplement will be submitted for review and approval as part of the LEA’s 2022–23 LCAP. 
 

Instructions 
Respond to the following prompts, as required. In responding to these prompts, LEAs must, to the greatest extent practicable, provide succinct 
responses that contain a level of detail that will be meaningful and accessible for the LEA’s educational partners and the broader public and 
must, to the greatest extent practicable, use language that is understandable and accessible to parents. 
 
In responding to these prompts, the LEA has flexibility to reference information provided in other planning documents. An LEA that chooses to 
reference information provided in other planning documents must identify the plan(s) being referenced, where the plan(s) are located (such as 
a link to a web page), and where in the plan the information being referenced may be found. 
 
Prompt 1: “A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided 
through the Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP).” 
 
In general, LEAs have flexibility in deciding what funds are included in the LCAP and to what extent those funds are included. If the LEA 
received funding through the Budget Act of 2021 that it would have typically included within its LCAP, identify the funds provided in the Budget 
Act of 2021 that were not included in the LCAP and provide a description of how the LEA has engaged its educational partners on the use of 
funds. If an LEA included the applicable funds in its adopted 2021–22 LCAP, provide this explanation. 
 
Prompt 2: “A description of how LEA used, or plans to use, the concentration grant add-on funding it received to increase the number of staff 
who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent.” 
 
If LEA does not receive a concentration grant or the concentration grant add-on, provide this explanation. 
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Describe how the LEA is using, or plans to use, the concentration grant add-on funds received consistent with California Education Code 
Section 42238.02, as amended, to increase the number of certificated staff, classified staff, or both, including custodial staff, who provide 
direct services to students on school campuses with greater than 55 percent unduplicated pupil enrollment, as compared to schools with an 
enrollment of unduplicated students that is equal to or less than 55 percent. 
 
In the event that the additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to students 
at a school with an enrollment of unduplicated students that is greater than 55 percent, describe how the LEA is using the funds to retain staff 
providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 
 
Prompt 3: “A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are 
intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.” 
 
If the LEA did not receive one-time federal funding to support recovery from the COVID-19 pandemic and the impacts of distance learning on 
students, provide this explanation. 
 
Describe how and when the LEA engaged its educational partners on the use of one-time federal funds it received that are intended to support 
recovery from the COVID-19 pandemic and the impacts of distance learning on students. See the COVID-19 Relief Funding Summary Sheet 
web page (https://www.cde.ca.gov/fg/cr/relieffunds.asp) for a listing of COVID-19 relief funding and the Federal Stimulus Funding web page 
(https://www.cde.ca.gov/fg/cr/) for additional information on these funds. The LEA is not required to describe engagement that has taken place 
related to state funds. 
 
Prompt 4: “A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary 
School Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.” 
 
If an LEA does not receive ESSER III funding, provide this explanation. 
 
Describe the LEA’s implementation of its efforts to maintain the health and safety of students, educators, and other staff and ensure the 
continuity of services, as required by the federal American Rescue Plan Act of 2021, and its implementation of the federal Elementary and 
Secondary School Emergency Relief (ESSER) expenditure plan to date, including successes and challenges. 
 
Prompt 5: “A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with 
the applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update.” 
 
Summarize how the LEA is using its fiscal resources received for the 2021–22 school year to implement the requirements of applicable plans 
in a manner that is aligned with the LEA’s 2021–22 LCAP. For purposes of responding to this prompt, “applicable plans” include the Safe 
Return to In-Person Instruction and Continuity of Services Plan and the ESSER III Expenditure Plan. 
 

https://www.cde.ca.gov/fg/cr/relieffunds.asp
https://www.cde.ca.gov/fg/cr/
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November 2021 
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Local Control Accountability Plan 
 
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template. 
 
Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Roseville Joint Union High School District            Dr. April Moore           

Assistant Superintendent 
amoore@rjuhsd.us           
(916) 782-5979 

 

Plan Summary [2022-23] 
 
General Information 
 

A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. 
 

The Roseville Joint Union High School District (RJUHSD) currently serves the educational needs of a diverse population of approximately 
10,600 students. Geographically, the district includes the city of Roseville, the Granite Bay community, and a part of Antelope. It includes 
portions of both Placer and Sacramento counties. The city of Roseville is approximately 35 miles northeast of Sacramento. Since Roseville’s 
incorporation in 1909, the city has transformed from a railroad town to a thriving city with a diverse population. Roseville has established itself 
with the reputation of being a city with excellent schools, expanding job opportunities, as well as a great place to raise a family. The district 
currently operates six comprehensive high schools (Antelope, Granite Bay, Oakmont, Roseville, Woodcreek, and West Park), a continuation 
school (Adelante), an adult school (Roseville Adult), and an independent study school (Independence). In the fall of 2020, RJUHSD opened 
its sixth comprehensive high school, West Park. The RJUHSD student population was 10,586 as of fall 2021 CBEDS. From fall 2021 
CBEDS, 23.2% are socioeconomically disadvantaged, 3.9% are English Learners, 0.9% are homeless, and 0.1% are foster youth. Over the 
past decade, the RJUHSD student population has become more diverse. The current ethnicity of white to non-white is 52% to 48%. The most 
common non-English languages spoken are Spanish or a Slavic language by our families.         

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#PlanSummary
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#generalinformation
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Reflections: Successes 
 

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data. 
 

Due to the COVID-19 pandemic, the CA Department of Education suspended the reporting of state indicators on the CA Dashboard. Both 
Senate Bill 98 and Assembly Bill 130 suspended the publication of state indicators on the 2020 and 2021 California School Dashboards; 
these bills also required the reporting of valid and reliable data that would have been included in these Dashboards. To meet this 
requirement, the Department made available the Graduation Rate Additional Report and the College/Career Measures Report on this 
website.  
 
Based on the 2021 Graduation Rate Additional Report and the College/Career Measures Report, RJUHSD had the following outcomes: 
Statewide the graduation rate was 86.8% and RJUHSD was 87.9% for all students. RJUHSD had a higher graduation rate than the statewide 
rate. In regards to student groups in 2021, our English Learners had 73.2%, socioeconomically disadvantaged at 81.9%, homeless at 70.5%, 
and students with disabilities at 51.9% of students that graduated. There were not a significant number of foster youth in the district in 2021 
and therefore no percentage was calculated for 2021. Compared to the 2020 district graduation rates, the "all" category remained higher than 
the state average, and the Native Americans and Alaska Natives with 88.2% and Two or More races graduated 85.7% which was increased 
by 3% over the 2020 percentages. Asian and white subgroups stayed relatively the same at 95% and 90% grad rates. The 2020 district 
graduation rate of 90.2% is higher than the statewide rate of 86.6%. In regards to student groups in 2020, our English Learners had 78.1%, 
socioeconomically disadvantaged at 85.9%, homeless at 81.1%, foster youth at 69.9%, and students with disabilities at 68.1% that 
graduated. Compared to 2019 graduation rates, the district as a whole stayed the same at 90.3%, while the student groups increased their 
rates between 2-8% from 2019 to 2020. English Learners and students with disabilities jumped 8% while socioeconomically disadvantaged 
and homeless increased by 3-4%. This is to be commended despite the challenges of the pandemic. The key takeaway is that overall "all" 
students, Asian and white students stayed relatively flat in graduation rates. One bright spot was at Roseville HS where their English 
Learners jumped 7% in the graduation rate from 2020 to 2021.  
 
The College/Career Measures Report shows how students meet college and career readiness based on 6 different pathways. Here is how 
the Class of 2021 did meeting CCI indicators. 

• Passing at least 2 AP or IB exams with qualifying scores = 28.4% of all graduates 
• Completed at least 1 Career Technical Education Pathways = 11.4% of all graduates 
• Completed a-g = 54.3% of all graduates 
• Completed a-g and 1 CTE pathway = 8.6% of all graduates. 
• Completed college credit courses = 1.0% of all graduates 
• Earned the State Seal of Biliteracy = 1.6% of all graduates 

 
Compared to the 2020 College and Career Measures the 2021 report is not equivalent due to the pathway of achieving college and career 
preparedness by qualifying scores on the California Assessments of Student Performance and Progress (CAASPP) not being utilized as a 
part of the CCI indicators. In 2020, 73.6% of all students met prepared in the CCI measures along with 52.8% of all students passing 2 or 
more AP/IB exams and 91.8% of all students meeting a-g. Overall, the data in 2021 is lower than the levels of achievement in 2020 in all of 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsSuccesses
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the college and career measures. Subgroups fell anywhere between 3- 15% in preparedness.  
 
 

 

Reflections: Identified Need 
 

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low 
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas. 
 

Based on the 2020-2021 CA Dashboard the district's College/Career Measures report showed there was a decrease in high school 
graduation rates between 3-16% for all of our LCAP subgroups (Students with Disabilities, English Learners, Homeless, Socioeconomically 
Disadvantaged) including African American, Hispanic, Filipino, and Pacific Islander.  Our graduation rates need improvement with our Special 
Education, English Learner, Low Income, and homeless across district schools.  Adelante and Independence High Schools are in 
Comprehensive School Improvement for low graduation rates and need to continue working on increasing graduation rates in 22-23. 
 
As an example, our two comprehensive Title 1 schools had the following graduation rates: 
Roseville HS      2020 Graduation Rates                2021 Graduation Rates 
Overall                              90.2%                                              89% 
SWD                                 66%                                                 62% 
EL                                     73%                                                 80% 
SED                                  87%                                                 84.7% 
Homeless                         87%                                                 81.8% 
 
Antelope HS 
Overall                             95%                                                  93.6% 
SWD 
EL                                    90%                                                  87.9% 
SED                                 94%                                                  92.9% 
Homeless                        90.7%                                               66.7% 
 
Beginning in 2022-2023 the alternative schools' program will be under the umbrella name of Roseville Pathways.  Roseville Pathways has 
been structured so that students can attend school to meet their needs.  There are 4 distinct pathways for a student to navigate credit 
deficiency, attendance barriers, Independent Studies, and a Middle College concept for the student who is looking to excel at their own pace 
and earn an AA degree prior to graduating high school.  This flexibility and sharing of staff and resources will help all students to thrive and 
get their needs met.  Additionally, students will have access to multiple Career Technical Education pathways to be able to meet CCI 
preparedness as they move forward toward graduation.  By adding these pathways, students in Roseville Pathways will be able to attain 
college and career preparedness through a variety of ways as they now have access to what students at comprehensive sites have available 
to them. 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsIdentifiedNeed
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As for students at the comprehensive sites, all students are now utilizing the 4-year planning tool in Aeries which can be changed by the 
student with counselor guidance and parent/guardian input as they navigate their 4 years in high school. By having more interactions with the 
students through the use of the 4-year planning tool, in grade-level meetings, and Tier I school counseling lessons quarterly, the school 
counselor and student will engage more in ensuring the student will graduate prepared in any of the CCI pathways. 
 
Based on the 2019-2020 CA Dashboard and the district's College and Career Indicator (CCI), 682 students were not prepared upon high 
school completion in 2020.  Of this group, 181 were Hispanic (26.5%) and 355 were white (52.1%).  It must also be noted that 53.7% of 
socioeconomically disadvantaged and 20.5% of students with disabilities were not prepared.  Our graduation rates need improvement with 
our Special Education, English Learner, Low Income, Homeless, Foster, and students attending Adelante and Independence High Schools 
as they are in Comprehensive School Improvement for low graduation rates.  The graduation rates for all of these student groups are in the 
orange and red categories on the CA Schools Dashboard. 
 
Independence High School has implemented a number of elective courses to ensure their students have enough electives or a CTE pathway 
to choose from to be able to fulfill graduation requirements.  Additionally, Independence has modified its master schedule to incorporate more 
classes into an independent study student's schedule as well as an advisory period to ensure that the student has a trusted adult on campus 
that checks in on them regularly to ensure that they are staying on track for graduation.  The Special Education Plan (SEP) also highlighted 
that our students with disabilities need to be in the least restrictive environment for at least 80% of their school day, they need to complete 
the CAASPP with a 95% participation rate in math and ELA, and we need to ensure they are engaging in post-secondary option such as 
college or work. 
         

 
LCAP Highlights 
 

A brief overview of the LCAP, including any key features that should be emphasized. 
 

The 2021-2024 LCAP highlights goals and actions which focus on creating a more inclusive culture and climate which focuses on 
relationship building and engaging students in their learning. The overall theme from stakeholders is to keep the rigor and high academic 
achievement while educating the "whole child." The goals and actions reflect this statement of keeping or increasing the rigor while finding 
different ways to display or attain rigor through various paths (CTE, Dual Enrollment), while focusing on student/staff well-being, mental 
health (Wellness Centers), creating a balance between academics and career options (4-year planning, School Counseling), focusing on 
becoming a better person through character development (PBIS, Restorative Practices, Inside Out Initiative), engaging with the school and 
its people through meaningful and caring relationships, its co-curricular and extracurricular activities, and activating students' abilities to 
discover and engage in their learning (LDI, Co-Teaching).  Students want to be engaged in real-world experiences within the content areas 
such as math and science and want to know how can they use this information for their future career aspirations.         

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#LCAPHighlights
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Comprehensive Support and Improvement 
 

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts. 
 

Schools Identified 
 

A list of the schools in the LEA that are eligible for comprehensive support and improvement. 
 

Adelante High School and Independence High School         
 

Support for Identified Schools 
 

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 
 

The RJUHSD Education Services department has assisted the schools engaged in Comprehensive Support and Improvement in providing 
leadership, guidance, and support. Two specific areas of support include training and implementation of the Continuous School Improvement 
through Data Analysis process developed by Dr. Victoria Bernhardt and the Strategic Design of Schools model offered by MeTEOR 
Education. The CSI process involves all stakeholders within the school site and focuses attention on researched-based leverage points that 
enable schools to assess, plan, improve and monitor areas of school improvement. The MeTEOR Education process established a blueprint 
for reimagining the school framework that meets the need of the alternative education student learner. The process identifies learning 
modalities, structures, and strategies that highlight student assets. The students become more engaged and owners of their own learning. 
Both endeavors were initiated in the 2019-2020 school year and have been re-engaged as of the 2021-22 school year, after a brief 
interruption due to the COVID-19 pandemic. After a process of engagement with students, staff, and families, and the convening of an 
Advisory Committee, the RJUHSD school board approved a reorganization and redesign plan for Adelante and Independence High Schools 
under the name Roseville Pathways, an overarching program name to show the connection and redesigned nature of these two schools. 
 
The coordination with Adelante High School aligns with its School Plan for Student Achievement. Specifically, the outcomes include dropout 
prevention, recovery of out-of-school youth, increased student retention, increased graduation rates for students at risk of failure of 
completing high school, learning gains for students that are significantly behind in credits, educational services and support for foster youth, 
diversion from the criminal justice system, support for pregnant and parenting students, and other services that derive from a supportive 
educational environment. Adelante’s and Independence's goals were developed through analysis of data (both performance and perception), 
educational partner engagement at the regularly scheduled meetings as part of the accreditation process, and alignment to district goals and 
processes. The RJUHSD Leadership team and the Board of Trustees review and approve the schools' SPSA and support the goals outlined 
in the plan. For Adelante this includes the following goal areas: 

• Design and deliver instruction that is engaging, relevant, personalized by voice and choice, skill-based, and culturally responsive in 
order to increase overall student proficiency in all academic areas with an emphasis on literacy and numeracy skills. 

• Develop and support the implementation of evidence-based frameworks to improve student behavior and interpersonal skill 
development, preparing students for life success and achieving their goal of graduation. 

• Ensure that students graduate prepared to navigate post-graduation options with confidence and competence both in terms of digital 
literacy as well as academic literacy 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SchoolsIdentified
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The coordination with Independence High School also aligns with its School Plan for Student Achievement. The school’s identified goal areas 
include: 

• Staff will promote and offer Parent/Student Information Nights, have Sierra College/CTE information days, hold Early College/Career 
Information sessions, and maintain additional informational updates on the website. 

• Staff will initiate several attendance and wellness initiatives to help students increase their productivity and attendance. 
• Increase school opportunities for all students 
• Improve perceptions of Independence High School in the community both within and outside the District. 

 
The needs assessment for resource inequities was completed through the WASC committee meetings where all staff, students, and 
parents/guardians were able to identify through the WASC process what resource inequities may be present. Through the process what was 
identified was a need for more elective and CTE courses, as well as the need to create a Multi-Tiered System of Support for academics, 
behavioral and social-emotional wellbeing. The use of an advisory to help infuse social-emotional practices, skill-building, academic 
interventions, and college and career development/exploration has helped Independence to institute more structure and support to ensure 
students are accessing all four domains to be successful. By adding the advisory period, Independence has been able to increase graduation 
rates and ensure that students are college and career-ready.  
 

 

Monitoring and Evaluating Effectiveness 
 

A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 
 

The RJUHSD will utilize the Continuous School Improvement through Data Analysis process incorporating targeted performance data as well 
as studying trends in various perception data tools. In addition, the ongoing inclusion of educational partners in school evaluation of goal 
areas will increase the level of accountability. Both schools have begun to apply this approach and have documented their intentions.  
 
Adelante High School arrived at its “Goal 1” through an analysis that included an understanding that students have consistently 
demonstrated "standard not met" on all strands of the CAASPP math assessment. Additionally, students have historically failed IM I and IM II 
multiple times before arriving at Adelante in their junior and senior years. This is the number one course that serves as an obstacle to 
students' graduation from high school. Furthermore, students demonstrate a reluctance to engage in writing, be that for classwork, the 
performance task section of the CAASPP ELA, scholarships, and more. CAASPP scores for ELA show the majority of students' "standard not 
met" on all strands of the assessment.  
 
Adelante's demographic is characterized by a large percentage of students demonstrating the need for universal access to learning 
experiences characterized by collaboration and student voice. Because of this, Adelante has set specific benchmarks in this goal area. 
These include implementing the IM I and IM II Math Challenge and Grade Challenge quarterly. To meet the Math Challenge, students must 
earn 70% or higher on the chosen challenge test for the quarter. They must share their assessment score with the site administrator in order 
to earn the challenge incentive. Implement Grade Challenge - students with C's and above at both progress report time and report card time 
earn a celebratory event.  

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MonitoringandEvaluatingEffectiveness
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The CAASPP scores are discussed as a site and district team annually at Leadership and Principals' meetings to see if there is a trend of 
where the students may be falling short on the math and ELA CAASPP tests and how can we improve as a district to ensure all students are 
being taught the content necessary to show proficiency on the CAASPP.  
 
In addition to academic needs, Adelante recognizes the need to address social-emotional and wellness needs. With that in mind, as the 
student demographic of Adelante continues to include more students with mental health challenges, high ACE scores (adverse childhood 
experiences), and decreased attendance rates related to anxiety and depression, staff and students need more explicit training, instruction, 
and coaching in how to support student communication and listening skills as connected to the implementation of PBIS, Restorative 
Practices, and Social-Emotional Curriculum. In addition to providing this kind of support, Adelante is working on increasing student 
engagement by supporting and growing student participation in school clubs, events, and assemblies: Bring Change 2 Mind, Interact, Video 
Game Club, Yearbook, Leadership, and SSC as a means to have students engage in collaborative opportunities to practice effectively using 
interpersonal skills. Staff receives professional development around social and emotional support for students, working with students of 
trauma, and engaging students while providing healthy boundaries. Adelante continues to annually report average daily attendance below 
85%. Chronic absenteeism impacts student achievement, student wellness, and safety and directly relates to the likelihood of students 
committing to and following through with attending a post-graduation program. The social support initiatives are being monitored through the 
Intervention Response Team (IRT) which meets weekly. This multi-disciplinary team works together to discuss what supports on the Multi-
Tiered System of Support could be best utilized by the student and their family in order to ensure the student is on track to graduate.  
 
There is currently a limited variety of CTE courses within the school day. However, in 22-23 there will be more CTE courses available to 
students in Roseville Pathways through the sharing of staff and programs between the two schools and Roseville Adult School. There is only 
one after-school option in the form of the Automotive Program. Additionally, data shows that Adelante students are not enrolling in post-
graduate options such as community college, vocational training programs, and/or military, and there is a need to support student technology 
skills and understanding of the application process for post-graduation programs. The strategies to address these areas can be borrowed 
from other schools in the district as a stop-gap measure; however, it will take a complete redesign of our alternative education programs 
utilizing information, tools, and structures recommended by MeTEOR Education. In all of the aforementioned areas identified by Adelante, we 
measure and monitor with specific data sets. From there, staff review engagement with educational partners and programs are evaluated by 
district leadership in our annual meetings addressing school and district goals. A similar approach was conducted with Independence High 
School although focused on their strategies such as: 

• Expand the PBIS program to increase the number of Struggling/At-Promise Students who graduate from high school ready for 
college and/or career; 

• Teachers and Support Staff will make a concerted effort to inform and implement an ongoing attendance initiative; 
• Professional Development for teachers to be trained in LDI and PBL strategies and then implement, collect data, evaluate, and 

adjust curricular practices to meet the needs of all students. 
• The counselor, principal, and staff will dispel myths and present realities of the IHS individualized learning delivery to District 

counselors, administrators, and the school community. 
 
The LEA will monitor the progress of Roseville Pathways by the number of graduates, an increase in the number of students meeting 
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"Standard Met" on the CAASPP tests, an increase in attendance, a decrease in chronic absenteeism, more students/staff/parents/guardians 
utilizing the wellness centers on both campuses, more students enrolling in the variety of CTE pathways and Middle College courses 
available to them, and implementation of Learner Driven Instruction and Project-Based Learning strategies to meet the needs of students. 
The monitoring will occur through monthly meetings with the Education Services Department.  
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Engaging Educational Partners 
 

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP. 
 

Educational partners were engaged throughout the 2022-2023 school year.  There was a districtwide LCAP Advisory Committee that met in 
person on September 8, October 27, 2021, and January 26, March 9, and April 20, 2022. This committee involved students, 
parents/guardians, classified staff, teachers, school administrators, district office staff (Directors, Cabinet, Coordinators), and RSEA union 
representatives from across all district schools. At the meetings, the LCAP metrics were analyzed, the Continuous School Improvement 
process was utilized, the actions for 2022-23 LCAP were prioritized, and additional feedback was given on the draft LCAP. In addition to the 
committee meetings, all students, parents/guardians, and staff (certificated/classified/administrators) in the district were able to give their 
feedback through the annual LCAP survey which was administered in January 2022. There were over 12,000+ individual responses 
representing the three groups. School Site Councils at each of the sites as well as the ELACs have been able to gather feedback throughout 
the year on the goals which are aligned with the SPSAs at each school site. In February and March 2022, the LCAP student leaders led their 
peers at each of their school sites through LCAP Student Forums representing various student groups on campus to give further input to the 
2022-2023 LCAP. At each of the forums, there were 60-75 students invited to give feedback on a variety of questions. The LCAP has been in 
consultation with the Placer County SELPA on April 19, 2022, and the DELAC/DAC gave feedback and input on the draft on May 25, 2022. 
The RSEA and CSEA unions were consulted on May 16 and June 1, 2022, to give more feedback. Parents/guardians, students, staff, and 
the community were given the opportunity to give further feedback on the LCAP through May 25, 2022, which was prior to the public hearing 
on May 26, 2022. As of that date, the superintendent has received zero comments/feedback and questions from the community in writing. 
The LCAP was submitted for approval at the June 9, 2022 board meeting. 
 
         

 
A summary of the feedback provided by specific educational partners. 
 

Overall, the feedback by all of the educational partners (staff, students, parents/guardians) remains positive, giving the school sites and 
district an average score of "4" on the survey questions which equates to "agree".  The majority of educational partners expressed the district 
and sites' focus on increasing student achievement, offering a variety of courses, athletics, activities, and social functions as well as 
continuing to focus on a-g for all students to be college and career eligible as strong points.  Students like their schools and the programs 
offered at their schools and felt that the facilities are clean and nice; the school culture makes them feel as if they have a school "family" and 
that their teachers and the support staff at their school care about them and are doing a good job educating them in the content areas or 
preparing them for post-secondary options. 
 
In the analysis of educational partners' feedback, the ideas, trends, and input district-wide from parents/guardians and the community 
included more information on non-college options after high school, teachers informing the parent on how to support their child's learning at 
home, as well as more notification of what their child's homework or workload is for their class in real-time.  Parents/guardians would like to 
have more communication from the teacher via the website, Google classroom, Parent Square, or home link about how their child doing in 
the course. Parents/guardians and the community-rated feeling welcome at their child's school with an average score of  "3" which is in the 
middle of agreeing or disagreeing.  Parents/guardians and the community would also like to know how a parent/guardian or community 
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member volunteer can help at their local school. Educational partners agree that parent/guardian involvement and engagement are integral 
to student success. Parents/guardians also rated at a 3 students being treated fairly by other students and the school meeting the social 
needs of students. 
 
The feedback from districtwide staff (teachers, administrators, support staff, classified) which were rated as an average score of "3" included 
staff who do not feel teaching to the state standards or using ongoing student assessments related to state standards as increasing student 
achievement. Staff agreed with parents/guardians and the community that effective parent/guardian involvement would help student 
achievement. Improved communication from the teacher to the parent/guardian about class activities and communication between teachers 
at the school to ensure consistent learning across the content areas is beneficial. The alternative school programs rated their schools with an 
average of "2.5" or disagree with having a good public image. With the pandemic, staff had lower morale and were not feeling recognized for 
the good work that they have done during unusual times.  Another area of emphasis was to build relationships, culture, and climate as a 
school and district. 
 
RJUHSD student feedback was focused on relationships and relevance. When asked what students wished were different at their schools, 
the top areas were to find what they learn to be relevant to real life, do work that is meaningful, and feel in charge of what they learn. 
Students commented that they do not feel as ready with math and presentation skills. Students would like to have a better relationship with 
staff as they would like for staff to know who they are as a person and that they have a trusted adult they can speak with if they have a 
personal problem and to recognize that sometimes students need understanding and empathy.  Additionally, students wish to see the staff 
be more representative of the student body in terms of diversity, and students need to respect one another and treat one another with more 
kindness and authentic caring.  In regards to participating in extracurricular activities, comments were made to perhaps have more inclusive 
activities for all students. 
 
         

 
A description of the aspects of the LCAP that were influenced by specific input from educational partners. 
 

The LCAP was influenced by educational partner input via the LCAP Advisory Committee and through the Continuous School Improvement 
(CSI) process, our district's implementation science protocol that uses data to drive how the district, school site, and LCAP goals are 
informed. This process is needed as the district has been in Differentiated Assistance in prior years for having disproportionality in 
suspensions, expulsions, and low graduation rates in our unduplicated count student groups (Foster, Homeless, English Learner, Special 
Education) as well as students identified in the "red" or "orange" categories on the CA Schools Dashboard. Through the Continuous School 
Improvement process which uses an evidence-based method for attaining feedback from all stakeholders, the feedback given has aligned 
four district goals with actions within the goals. The four-goal areas are College, Career and Life Ready; Student-Centered Instruction; Equity 
and Inclusion; and Wellness and Safety. Under each goal, there are 2-3 actions. 
 
1. College, Career, and Life Ready Goal: Three actions to highlight include Career Technical Education (CTE), Dual Enrollment, and the 
ASCA National School Counseling Model. Input from our LCAP Advisory Committee, DELAC, and the 2022 LCAP survey from students and 
parents/guardians requesting more information on non-college options pair well with all three actions. CTE highlights how students can 
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prepare for life after high school either for college or a non-traditional pathway by completing a three-course sequence in high school and an 
internship which could lead to certification and work. CTE and early enrollment in a variety of college courses could help high school student 
accelerate their learning and attain the goal of being work/career ready post-high school. Additionally, with the implementation of the ASCA 
School Counseling model, students will have access to more information regarding other options post-high school as well as a four-year plan 
which highlights college and career options. The DELAC requested that more information is shared with parents/guardians and English 
Learner students about Dual Enrollment and the ability to take college courses during high school. 
 
2. Student-Centered Instruction Goal: Actions to highlight include the mathematics program and Next Generation Science Standards. State 
frameworks for both science and math have changed or are in the process of changing. In the past couple of years, the NGSS framework 
has been implemented throughout the district. There is still work to be completed in the implementation of NGSS; however, district students 
are reporting with a score of "4" that they feel ready with being able to evaluate evidence to solve problems and test an idea as valid or 
invalid which is a positive sign. Currently, the state framework for math is changing to be more meaningful, relevant, and real-world 
applicable. The math program will shift and adapt to the new framework while incorporating ongoing districtwide student assessments to 
gauge learning outcomes in math. Students noted in their feedback with a score of "3" that they are feeling adequate in their math skills and 
the feedback about math included making it more meaningful, relevant, and applicable to their lives. They want to know how they will use this 
in the future whether it is for college, career, or life. Additionally, teachers are receiving training from a consultant as they transition to a new 
textbook through the Curriculum Audit process. This process is vetted districtwide through the content area department, then site leadership, 
then district leadership, to the Curriculum and Instruction Leadership Team (CILT) which is comprised of parents, teachers, administrators, 
support staff, and board members. 
 
3. Equity and Inclusion Goal: Actions to highlight include Co-Teaching, Learner Driven Instruction, and Restorative Practices. The input from 
the SELPA consultation highlighted the need for more students with disabilities to be included in the least restrictive educational setting.  
Having co-taught classes pushes the student to grade-level standards upon entering high school and gives the student more opportunity to 
meet the 4-year graduation requirement on time with their peers.  Additionally, the co-taught classes have teachers who are being trained on 
how to engage with students in a specific co-teaching methodology, and the coaching model when implemented with fidelity shows great 
promise for student success beyond the co-taught classes.  This input came specifically from the 2022 LCAP Survey of RJUHSD students, 
the 2022 student forums held in February and March, and the 2021-22 CHKS Survey given to students. All of these measurements are 
aligned to show that these topics are important to students. 
 
The Learner Driven Instruction (LDI) is a structure where teachers activate student’s ability to discover and engage in their learning through 
clearly communicated and relevant learning goals, rigorous expectations, and a continuous feedback loop so that students can self-monitor 
and assess their own progress while the teacher assesses standards mastery. Students engage in learning that is meaningful, relevant, and 
of interest to them and their future; this will help to nurture their love of learning in general and to continue to learn beyond high school. 
Student feedback also focused on relationship building with staff and their peers. During the pandemic, it was difficult to socially interact as 
schools were closed and we recognize there were students who had not been on campus since March 2020. As a school community, we 
worked on restoring and creating relationships through PBIS, restorative practices, and circles within the schools to increase engagement 
and connection to the student's school site. We know when students forge positive relationships and are connected to school activities in 
some way, they are more intrinsically motivated to engage and do better in school. Additionally, students want their teachers and school staff 



 
 

2022-23 Local Control Accountability Plan for Roseville Joint Union High School District Page 24 of 116 

to know them better and to engage with them in order to build a relationship and increase trust. We want all students to feel valued and love 
to learn. 
 
4. Wellness and Safety Goal: Actions to highlight include Athletics, Wellness Centers, and Relationship/Community Building. Parents of 
English learners would like to have more information not only about academics but how to help their children with their Social Emotional 
Learning (SEL) and their mental health and well-being. DELAC representatives indicated it is important to engage. There is evidence that 
when a student and parent are engaged and involved with their school in some way--whether it is athletics, extracurricular activities (dances, 
rallies, intramural sports), clubs, co-curricular activities (i.e. Band, Dance team, Visual and Performing Arts, Speech and Debate) or parents 
involved in School Site Council, English Learner Advisory Committee, Boosters, or other specialized parent groups on campus--the student 
and family have a connection to the educational system. It is this bond that helps the student to feel connected to the school and to give their 
best effort towards being the best student they can be.  When parents are involved with the school community, communication is more 
accessible and the parent is more informed which helps to keep our children on track towards graduation. Within all three action areas, the 
focus is to effectively support students' health, safety, and overall well-being through individual skill-building, increasing one's social-
emotional learning of self and others, authentic relationships, and community building. Another focus will be to increase parent engagement 
with their school sites and the district through the Student Support Services teams at the school sites.  Athletics will continue to implement 
the Inside Out Coaching initiative to focus on student education-based athletics which emphasizes transformational coaching in a nurturing 
community for the social-emotional and character development of the athlete. 
 
Based on the input of the LCAP Advisory Committee, DELAC, District Leadership, and RSEA, all goals, actions, and services were reviewed 
and confirmed to continue for the 2022-23 school year, with specific enhancements in the areas of Dual Enrollment, credit recovery, middle 
college, and career technical education. Within Dual Enrollment, the LCAP Advisory Committee would like to see a variety of classes offered 
to students; therefore we will look to see how we can add more dual enrollment classes to our school sites. Within the RJUHSD Credit 
Recovery model, the educational partners requested an increase in capacity to offer more credit recovery to all students. Within career 
technical education, educational partners would like to learn more about internships, dual enrollment CTE courses, and emphasizing career 
skill-building (i.e. how to do a presentation, how to use a spreadsheet, how to communicate effectively, etc.) in classes that would make the 
student successful not just for college but also careers. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
1 RJUHSD students will be college, career, and life ready.         

 

An explanation of why the LEA has developed this goal. 
 

This goal was developed in response to stakeholders' responses about more information about post-secondary options in addition to 
preparation for college.  The survey results asked for non-college options, certifications, and access to college courses while still in high 
school in addition to advanced placement and international baccalaureate programs.  In both CTE and Dual Enrollment, the focus will be to 
have underrepresented student groups access these two programs being offered district-wide.  In the Special Education Plan, the district did 
not meet the 54.3% threshold of Students with Disabilities continuing post-secondary options after high school which includes attending 
college, trade school, or joining the workforce.  The College, Career, and Life Ready goal is intended to increase communication, access, 
and enrollment to Career Technical Education, early access to college courses, and increased information and planning around high school 
and post-secondary options.  The CTE Goal is to increase enrollment, especially for underrepresented groups, and completion of the CTE 
Programs of Study.  The Dual Enrollment Goal is to develop and implement a sustainable and effective Dual Enrollment program primarily 
serving our historically underserved populations.  Advanced Via Individual Determination (AVID) is an evidence-based program that supports 
a student who is the first to attend college in their family with study skills, embedded tutoring, SAT/ACT preparation, college applications, and 
more.  The program ensures the student is focused, motivated, and follows through in being college-bound. 
 
On the CA Dashboard, the other indicators which represent whether a high school senior is College and Career ready in addition to CTE 
Pathway Completion and Dual Enrollment (aka College Credit Courses) include Grade 11 ELA and math CAASPP scores of a 3 or 
"prepared"/"standard met" or higher, Advanced Placement exams with a passing score of 3 or higher on two exams, International 
Baccalaureate exams with a score of 4 or higher on two exams, a-g completion rate for the University of CA (UC) or CA State University 
(CSU) system, and the State Seal of Biliteracy. 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

CTE: # of sections for 
each CTE program        

2019-2020: 14 of 22 
(64%) of CTE 
programs of study 

2020-2021: 17 of 26 
(65%) of CTE 
programs of study 

  CTE: 100% of All 
programs have at 
least six sections, 3 
introductory, 2 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

have at least six 
sections of classes 

have at least six 
sections of classes 
 
 

concentrator, 1 
capstone, by May 
2024 for 2023-2024. 
 
Changing to: 
CTE: 85% of all 
programs have at 
least six sections by 
May 2024 for 2023-
2024. 
 

CTE: Decrease 
enrollment gaps 
between student 
groups        

2019-2020 CTE 
Enrollment 
 
ELD (LEP+RFEP): 
20.2% 
SWD: 2.6% 
SED: 26.9% 
 

2020-2021 CTE 
Enrollment 
 
ELD (LEP+RFEP): 
20.6% 
SWD: 3.3% 
SED: 28.5% 
 

  CTE: Decrease in 
enrollment gaps 
between SWD, SED, 
Hispanic/Latino and 
English Learner to 
less than 10% by May 
2024 
 
Changing to: 
CTE: Increase 
enrollment in CTE 
programs by 2% each 
year for 
underrepresented 
groups 
 

CTE:  CTE completion 
rate        

2019-2020: 186 
students completed a 
pathway 

2020-2021: 301 
students completed a 
pathway 

  CTE: Increase overall 
completion rate (intro 
to completer) to 35% 
by May 2024 
 
Changing to: 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

CTE: Increase 
number of completers 
by 2% each year 
 

Dual Enrollment 
sections        

2019-2020: 1 DE 
course, 4 DE sections 
in AP Comp Sci 
Principles (ACE 
agreement with CSUS 
for RHS and GBHS) 

2020-2021: 
1 DE Drama 
2 DE Economics 
1 DE US History 
4 DE English 12 
 
3 AP Comp Sci 
Principles (ACE 
agreement with CSUS 
for RHS and GBHS) 
 
5 courses, 11 sections 
 

  Dual Enrollment 
throughout the district 
will increase to 40 
sections by May 2024. 

Dual Enrollment: 
Unduplicated Count 
representation in Dual 
Enrollment 
composition        

2019-2020 
Unduplicated Student 
Enrollment in Dual 
Enrollment Classes 
 
ELD: 0.0% 
SWD: 0.0% 
Homeless: 0.0% 
Foster: 0.0% 
SED: 0.0% 
 

2020-2021 
Unduplicated Student 
Enrollment in Dual 
Enrollment Classes 
 
ELD: 0.8% 
SWD: 0.0% 
Homeless: 0.0% 
Foster: 0.0% 
SED: 0.7% 
 

  Dual Enrollment:  
Unduplicated Count 
students will represent 
70% of dual 
enrollment 
composition by May 
2024 
 
Changing to 
"Unduplicated Count 
students will represent 
22% of dual 
enrollment 
composition by May 
2024" (proportional to 
the population) 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Dual Enrollment: % of 
students in dual 
enrollment courses 
earning a C or better        

2019-2020: 91% of 
students in AP Comp 
Sci Principles (RHS, 
GBHS) earned A, B, 
C, CR 

2020-2021: 84% of 
students in AP Comp 
Sci Principles (RHS, 
GBHS) or DE class 
earned A, B, C, or CR 
 
 

  95% of students in 
dual enrollment 
courses will earn a C 
or better by May 2024 

ASCA Counseling 
Model:  % of 
counselors 
implementing the 4 
year planning tool.        

Baseline for 2020-21:  
25% of counselors are 
using the 4 year 
planning tool 

As of Spring 2022, we 
have a total of 32 
counselors district 
wide.  29 have 
implemented.  We 
have 90.6% of 
counselors using the 
4-year planning tool. 

  100% of counselors 
use the 4 year 
planning tool 

ASCA Counseling 
Model: % of students 
completing a-g 
requirements        

2019-2020 a-g 
Completion: 
 
All Students: 65.8% 
ELD: 42.9% 
SWD: 22.6% 
Homeless: 45.8% 
Foster: 35.3% 
SED: 53.2% 
 

2020-2021 a-g 
Completion: 
 
All: 62.1% 
ELD: 43% 
SWD: 14.5% 
Foster: *% 
Homeless: 45.8% 
SED: 49.7% 
 

  ASCA Counseling 
Model:  An increase of 
25% for each 
unduplicated count 
student group from 
their baseline. 

CA Dashboard:  % of 
students meeting 
"prepared" on College 
and Career Readiness        

2019-2020 Percent 
Prepared: 
 
All: 58.7% 
ELD: 23.4% 
SWD: 14.9% 
Homeless: 29.0% 
Foster: 21.7% 
SED: 43.5% 

There was no CCI in 
20-21.  We amended 
the data to reflect the 
College and Career 
Measures Report 
data.  This report 
showed the following 
percent prepared. 
 

  CA Dashboard: 
English Learners 40% 
Hispanic 55% 
Homeless 45% 
Students with 
Disabilities 30% 
2 or more races 60% 
by May 2024 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
 

All: 96.8% 
ELD: 41% 
SWD: 10.8% 
Homeless:  73.7% 
Foster:  N/A 
SED:  80.2% 
 

Students with 
Disabilities:  % of 
graduates reporting 
that they have 
continued in higher 
education or post 
secondary options        

Baseline for 2020-
2021: 
Students with 
Disabilities: 51.61% 
 

Progress data for 
2021-2022 is not yet 
available.  However, 
workability staff are  
seeking and gathering 
data throughout the 
school year.  That 
data is reported to 
CDE as it is gathered, 
and then after the end 
of the school year 
CDE generates the 
percentage/data that 
is reported for that 
particular indicator. 

  Students with 
Disabilities: The 
district will meet the 
annual 2023-2024 
target for the Special 
Education Plan for 
"higher education" 
which is 61% 

Seal of Biliteracy: # of 
seniors earning the 
Seal of Biliteracy        

2019-2020: 0 2020-2021: 42   Seal of Biliteracy:  The 
number of seniors 
earning the Seal of 
Biliteracy will have 
increased by 1 in each 
of the three year span. 

Advanced Placement 
and International 
Baccalaureate 
Courses: 

2019-2020 Percent 
AP/IB Enrollment 
 
ELD (LEP+RFEP): 
18.9% 
SWD: 0.4% 

2020-2021 Percent 
AP/IB Enrollment 
 
ELD (LEP+RFEP): 
18.4% 
SWD: 0.3% 

  Advanced Placement 
and International 
Baccalaureate 
Courses: The % of 
targeted students 
completing at least 1 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

# of students who 
access AP or IB 
courses 
 
# of students that 
complete AP or IB 
courses 
        

SED: 18.3% 
 

SED: 19.6% 
 
 

AP or IB course 
before completing 
high school has 
increased by 10% in 
each student group by 
May 2024 
 
Changing to: 
Advanced Placement 
and International 
Baccalaureate 
Courses: Increase the 
enrollment of 
underrepresented 
student groups by 1% 
each year 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

1.1 Implement and 
sustain Dual 
Enrollment        

Continue to grow, implement, and sustain new or existing Dual 
Enrollment classes on school campuses. This includes on an annual 
basis determining professional development for teachers, educating 
students about DE course options, advertising course selections and 
communicating to stakeholders, determining the number of DE 
sections in the master schedule, recruiting teachers with content area 
masters during hiring season, renewing and updating the Community 
College Access Pathway (CCAP) on an annual basis, and school 
counselor and teachers monitoring student progress in DE courses 
throughout the year. Our unduplicated count student groups will be 
strategically recruited for these classes with a goal of proportional 
representation. LO2-037 
 
 

$50,000.00 Yes     
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
1.2 Increase enrollment 

in and completion of 
CTE Programs of 
Study        

Continue to increase enrollment, with a goal of proportional 
representation, by strategically recruiting underrepresented groups for 
CTE courses. Direct marketing to underrepresented groups, create an 
awards program for completers, bring in industry professionals 
mirroring underrepresented groups by building on the numbers as we 
grow, increase the number of classes meeting a-g, dual enrollment or 
AP/IB, educate students, parents, counselors on the sequence of 
courses, and develop a query to ensure students are enrolled in the 
proper sequence of POS courses and create a mechanism for 
collecting student feedback. A CTE & Dual Enrollment Specialist hired 
to start in 2022-2023 will increase recruitment and retention efforts for 
underrepresented groups in CTE and Dual Enrollment. LO2-033 
 
 

$495,200.00 Yes     
X 
 

1.3 Implement the 4 year 
Planning tool in 
Aeries        

Counseling teams across the district will implement the 4-year 
planning tool at their sites to help students and families modify their 4-
year plan in real-time throughout the year and to ensure the 
unduplicated count student meets their post-secondary goals which 
contribute to raising graduation rates.  Counselors will be able to 
assist unduplicated count students with their needs and relevant 
information as they navigate high school in an intentional manner and 
meet on a more frequent basis.  This will increase services, graduation 
rates, and a-g rates for unduplicated count students.  Counselors will 
have a site communication liaison between site and district leadership 
beginning in 2021-2022 to encourage more frequent communication 
and input from counselors on district initiatives.  LO2-017 
 
 

$1,511,892.00 Yes     
X 
 

1.4 Seal of Biliteracy        Students will apply for and be awarded the Seal of Biliteracy based on 
the criteria set forth by the CA Dept of Education. This application 
process will be in the senior year, and the notation will be on the 
student's diploma. District-wide we would like to increase the number 
of unduplicated count students applying for and earning the Seal of 
Biliteracy which will contribute to the College and Career Indicators on 
the CA Schools Dashboard. Information will be sent to students and 

$1,000.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
parents in grades 9-12 in multiple languages to promote the special 
designation and how to attain it by the time they graduate. 
 
 

1.5 AP/IB Increased 
student course 
enrollment and 
completion        

Underrepresented students will register in and complete at least one 
college level course (AP, IB, or Dual  Enrollment) course before 
graduating high school. This will allow underrepresented students to 
experience the rigor expected, learn how to manage their time, and 
gain study skills for a college-level course as well as help them earn 
college credits in high school which will lower school tuition costs. AP 
and IB programs and their teams will continue to survey, query, 
outreach, and register students for courses and support students for 
success.  LO2-013 
 
 

$20,000.00 Yes     
X 
 

1.6 Students with 
Disabilities:  Higher 
Education        

Increase the response rate of former graduates responding to the 
Workability Coordinators, Program Specialists, and Counselors about 
continuing on in their post-secondary endeavor of work, college, or 
trade school.  This action is based on the Special Education Plan 
review and the district needs a more timely response from all seniors 
with an IEP who graduated. 
 
 

$200.00 No      
X 
 

1.7 Achievement Via 
Individual 
Determination (AVID) 
Program        

Roseville High School is an AVID national demonstration site. 
Roseville High School must have a district coordinator of AVID in 
order to maintain the AVID program at Roseville High School. By 
keeping the AVID program at Roseville HS, our underrepresented 
student population will have priority to these classes to ensure that 
they are receiving the guidance and help during their 4 years in high 
school not just for graduation purposes but it will allow them to attend 
college as a post-secondary option.   LO2-004 
 
 

$45,811.00 Yes     
X 
 

1.8 College and Career 
Visits        

Conduct College and Career visits.  College and Career visits are 
implemented as a part of envisioning one's self at college or in a 

$20,000.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
career field that interests the student.  These visits are intentional and 
for students who are a part of the unduplicated student group.  LO2-15 
 
 

1.9 Credit Recovery        Provide Credit recovery, A-G recovery, and Concurrent Senior 
recovery through the adult school are all being utilized as 
supplemental instruction and support for unduplicated count students 
who have earned a D/F in a course needed for graduation or college 
entrance.  Unduplicated count students receive first priority in the use 
of credit recovery. Transportation is provided to unduplicated count 
students who stay after school to take a credit recovery course. This 
intervention contributes to the unduplicated count of student being 
able to graduate high school on time.  LO2-008,  LO2-12, LO2-19, 
LO2-29 
 
 

$257,949.00 Yes     
X 
 

1.10 Additional Materials 
and Supplies        

Provide additional school supplies and other basic materials to 
unduplicated count students  to be prepared for school attendance 
and participation which will allow them to stay engaged, focused and 
graduate on time.  .  LO2-016 
 
 

$38,688.00 Yes     
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

All actions were implemented and continue to help us work towards the goal of college, career, and life ready.  There was no substantive 
difference between planned actions and actual implementation.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

We have had more students coming to our district as refugees from Afghanistan and Ukraine this year.  We have had to spend more funding 
for school supplies and other items to ensure they are prepared to engage in learning.  We anticipate this to continue into the 22-23 school 
year.  Goals 1.5, 1.8, and 1.9 were funded through the ELO, ESSR III, and Title I funds for the 21-22 school year.  We did implement these 
actions and paid for them with the funds due to expire this year.  Goal 1.5 had fewer students needing assistance with fee waivers in 21-22.  

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis


 
 

2022-23 Local Control Accountability Plan for Roseville Joint Union High School District Page 34 of 116 

Goal 1.8 had other funding sources being used due to increased federal funding for 21-22.  Our Title I schools used those funds to ensure 
our key cohort students were engaging in College and Career Visits.  Additionally, with the universities and colleges coming back from school 
closure in the fall, they were limiting the number of off-campus visitors to campuses until spring 2022.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

We have more students taking Career Technical Education (CTE) classes and completing the pathway by graduation. There are more Dual 
Enrollment (DE) classes offered across the district. While the grades are slightly lower than last year, our students are out-performing 
traditional college students in comparable courses. The number of students who continue to enroll in and take Advanced Placement or 
International Baccalaureate classes has continued to stay strong.  AVID is still thriving at Roseville High School.  Roseville HS is a National 
Demonstration Site for AVID, and the number of AVID classes has increased over the past couple of years as they have been able to enroll 
more students who will be the first to attend college in AVID to help support them with their academics, college essays, SAT preparation and 
scholarship applications. Our school counselors are all utilizing the 4-year plan in Aeries to help students meet A-G and a number of other 
pathways such as CTE, DE, AP, IB, etc. Thus far, the 4-Year Planning tool is helping students to see in real-time where they may need to 
adjust their academic plan if they choose a different path or if they wanted to try different options. Students are learning that the plan is not 
static and that it is meant to be dynamic and change with them as they move through their 4 years of high school. We have more seniors in 
2022 who attained the Seal of Biliteracy than in 2021 and are on track to beat a pre-pandemic number of completers for the Seal of 
Biliteracy. For the Seal of Biliteracy, we will not have an application process where the student applies; rather we will inform them that they 
are eligible and will be receiving the Seal of Biliteracy as they have met all of the CA Department of Education's criteria. We will start in the 
middle school and share with our partner school districts what the criteria are to attain the Seal of Biliteracy as the middle schools are now 
starting to offer world language classes.        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

"CTE: 100% of All programs have at least six sections, 3 introductory, 2 concentrators, 1 capstone, by May 2024 for 2023-2024. Changing to: 
CTE: 85% of all programs have at least six sections by May 2024 for 2023-2024." 
When examining the data for progress, we noted that structural challenges with the teachers teaching some pathways will prevent attaining 
100% of programs. This is due to some pathways having teachers that have roles in other programs on campus and cannot devote all six 
sections of their teaching assignment to the CTE program. We are adjusting the outcome to be achievable by setting a target that accounts 
for these structural limitations. 
 
 
"CTE: Decrease in enrollment gaps between SWD, SED, Hispanic/Latino, and English Learner to less than 10% by May 2024. Changing to: 
CTE: Increase enrollment in CTE programs by 2% each year for underrepresented groups" 
The prior language of the outcome was hard to measure for small groups and was not clear. The new outcome is easier to monitor and 
clearer. 
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"CTE: Increase overall completion rate (intro to completer) to 35% by May 2024. Changing to: CTE: Increase the number of completers by 
2% each year" 
The prior outcome proved difficult to track across multiple years. Ultimately the intent of the outcome is to have more students completing 
CTE programs of study, so we are modifying the outcome to be easier to monitor and directly measure the intent. 
 
 
"Dual Enrollment:  Unduplicated Count students will represent 70% of dual enrollment composition by May 2024. Changing to "Unduplicated 
Count students will represent 22% of dual enrollment composition by May 2024" (proportional to the population)" 
The original outcome of 70% is not possible to achieve when underrepresented groups represent about 20-25% of our student population 
unless we severely limit both who can enroll and the number of offerings of DE. Since both of those run counter to the intent of growing a DE 
program, we are changing outcomes to be both attainable and aligned with the student population while still supporting the growth of DE 
programs. 
 
 
"Advanced Placement and International Baccalaureate Courses: The % of targeted students completing at least 1 AP or IB course before 
completing high school has increased by 10% in each student group by May 2024. Changing to: Advanced Placement and International 
Baccalaureate Courses: Increase the enrollment of underrepresented student groups by 1% each year" 
The original metric refers to the number of students accessing or completing AP or IB courses. We are modifying the outcome to be a 
measure of that metric. 
 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
2 Improve student academic performance and achievement for students by providing course access in order to close the 

achievement gap.         
 

An explanation of why the LEA has developed this goal. 
 

Learner Driven Instruction (LDI) is the core of the school district. It is imperative that first instruction, curriculum development and renewal, 
and common formative and summative assessments are created, implemented, assessed, and revised on a regular basis to ensure student 
needs are being met through teachers collaborating and adjusting instructional practices to ensure all students are able to access the 
material in real-time. The goal for math is to improve student performance in math. The goal of science is to implement the Next Generation 
Science Standards 3-course sequence of NGSS Biology, NGSS Physics, and NGSS Chemistry. This goal was developed to ensure that the 
district math and science teams are at the forefront with the state frameworks and ensuring all students have access to a standards-based 
curriculum through the use of evidence-based instructional practices and common assessments. The D and F rates in math are 21% across 
the district, and there must be an improvement in first instruction, intervention, and assessments in order for students to be successful. 
Based on the 2019 CAASPP scores, the following student groups were in the red or orange categories on the CA Dashboard, which 
indicates to districts they must address the gap, in math: Students with Disabilities, Hispanic, African Americans, Homeless, English 
Learners, and Socioeconomically Disadvantaged students. Additionally, in the Special Education Plan for the district, the district did not meet 
the 95% participation rate for students with disabilities in the annual math and ELA CAASPP given each spring.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Math:  % of students 
who earn C or better 
in math classes.        

Baseline for 2020-
2021: for the 2020-21 
school year, 76% of 
all math grades were 
C or better. 
 
 
2019-2020 CCIM1 A, 
B, C, CR Grades 
 

For the 2021-22 
school year (fall term 
only, so far), 79% of 
all math grades were 
C or better. 
 
 
2020-2021 CCIM1 A, 
B, C, CR Grades 
 

  The % of all math 
grades that are C or 
better will increase by 
8% by the end of 
2023-24 school year. 
 
 
Changing to: 
The % of CCIM1 and 
CCIM2 grades that 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

All:79.4% 
ELD (LEP+RFEP): 
75.0% 
SWD: 64.1% 
SED: 26.9% 
 
2019-2020 CCIM2 A, 
B, C, CR Grades 
 
All: 79.9% 
ELD (LEP+RFEP): 
77.3% 
SWD: 58.6% 
SED: 26.9% 
 

All: 69.2% 
ELD (LEP+RFEP): 
62.3% 
SWD: 45.5% 
SED: 26.9% 
 
2020-2021 CCIM2 A, 
B, C, CR Grades 
 
All: 71.7% 
ELD (LEP+RFEP): 
69.4% 
SWD: 40.6% 
SED: 26.9% 
 

are C or better will 
increase by 8% by the 
end of 2023-24 school 
year. 
 

Math:  % of math 
teachers attending 
math-specific training 
in inclusive, student-
centered instructional 
practices.        

Baseline for 2019-20:  
less than 10% of all 
math teachers have 
attended 20 hours of 
math-specific training 
on inclusive, student-
centered instructional 
practices. 

0% have achieved 20 
hours, however 
progress was made 
with over 90% of all 
math teachers 
participating in training 
on March 21, and 
those not in 
attendance received 
asynchronous 
training. 

  90% of all math 
teachers will have 
attended at least 20 
hours of training on 
inclusive, student-
centered instructional 
practices by June 
2024. 
 
 

Math:  # of district 
commonly assessed 
performance tasks.        

Baseline from 19-20: 
current number of 
district common 
assessed 
performance tasks is 
zero. 

Math Leadership team 
has selected a 
textbook and have 
completed a 
horizontal and vertical 
alignment of all 3 
math courses (IM1, 2, 
and 3). District 

  By June 2024, district 
will have at least 6 
performance tasks 
(projects) that are 
commonly assessed 
district wide. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

common assessments 
will be built into each 
new course that uses 
the new materials, 
beginning with the IM1 
launch in August 
2022. 

Math:  % of math 
teachers who attend 
CA Math Framework 
training        

Baseline from 2020-
21:  less than 50% of 
math teachers have 
attended training on 
the CA Math 
Framework. 

Direct training on the 
proposed new Math 
Framework has been 
on hold until the 
Framework is formally 
adopted (July 2022 
pending adoption 
date). Teachers did 
receive training on 
student-centered 
instruction during PD 
days, which is 
consistent with the 
draft math framework. 

  By June 2023, 90% of 
math teachers will 
have attended at least 
9 hours of training on 
the new CA Math 
framework. 
 
Changing to "By June 
2024, 90% of math 
teachers will have 
attended at least 9 
hours of training on 
the new CA Math 
framework." 
 

Math:  % of students 
who take a higher 
level math course        

Baseline from 2020-
21:  less than 12% of 
all students take a 
higher level math 
course. 

Current enrollments 
(2021-22 school year) 
in all AP, IB, and DE 
math courses is still 
under 10% of all 
students. 

  By June 2024, at least 
17% of all students 
will have taken a 
higher level math 
course. 
 
Changing to: 
By June 2024, at least 
17% of all students 
will have take year 3 
or 4 math course that 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

is an A-G or college 
level course. 
 

NGSS:  % of students 
scoring at standard or 
above standard on the 
CAST        

2019-2020: No testing 
Spring 2020, no data 
available 

2020-2021 Percent of 
Students who Met or 
Exceeded Standard 
on CAST 
 
All: 46.9% 
EL: 1.5% 
SWD: 9.4% 
Homeless: 33.3% 
Foster: not reported 
on state site 
SED: 30.4% 
 

  Increase by 9% the 
number of students 
who met or exceeded 
math standards on the 
2024 CAASPP Math 
test. 
 
Changing to: 
Increase by 9% the 
number of students 
who met or exceeded 
on the CAST 
 

NGSS:  % of common 
assessments 
questions that are 
open ended and 
based on projects        

Baseline:  Less than 
5% of common 
assessment questions 
are open ended or 
based on projects 

Continuing to align 
NGSS courses.  Team 
leads have been 
meeting and making 
revisions. Leads 
communicated with all 
teachers.  Currently, 
there are no common 
assessments created, 
so 0% are open 
ended or projects. 
Common 
assessments will be 
looked at for next 
year. 

  25% of all commonly 
assessed questions 
will be open ended 
and focused on 
deeper learning. 

NGSS:  % of students 
who earn C or better 

2019-2020 NGSS 
Biology A, B, C, CR 
Grades 

2020-2021 NGSS 
Biology A, B, C, CR 
Grades 

  The % of all math 
grades that are C or 
better will increase by 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

in NGSS Biology 
classes.        

 
All: 89.0% 
ELD (LEP+RFEP): 
84.6% 
SWD: 70.0% 
SED: 82.0% 
 

 
All: 75.7% 
ELD (LEP+RFEP): 
69.5% 
SWD: 48.4% 
SED: 59.5% 
 

10% by the end of 
2023-24 school year. 
 
 
Changing to: 
Increase number of 
students earning a C 
or better in NGSS 
Biology by 1% per 
year, 2% per year for 
underrepresented 
groups 
 

NGSS:  % of science 
teachers receiving 
professional 
development in 
Project Based 
Learning (PBL) or 
Learner Driven 
Instruction (LDI)        

Baseline from 2019-
20:  less than 10% of 
all science teachers 
have attended training 
on PBL or LDI. 

All science teachers 
were trained on 
learner driven 
instruction on PD Day 
2 in March 2022. 
Some received 
additional training on 
LDI and PBL at IHS, 
AdHS, and WPHS. 

  By June 2023, 90% of 
science teachers will 
have attended at least 
9 hours of training on 
PBL or LDI. 

Students with 
Disabilities:  SWD 
CAASPP test (ELA, 
math and science) 
participation rate each 
spring.        

92% participated in 
the 2019 CAASPP.  
Increase the 
participation rate for 
the 2022 CAASPP to 
100% participation. 

Spring 2022 CAASPP 
participation data is 
not yet available. 
District testing 
coordinator provided 
training to site-based 
testing coordinators 
pertaining to the 
participation of SWDs, 
as well as the 
implementation of 
accommodations and 

  By Spring 2024, 100% 
of SWD will participate 
in the CAST or CAA. 
 
Change to: 
By Spring 2024, 95% 
of SWD will participate 
in the CAASPP or 
CAA. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

modifications for 
SWDs taking the 
CAASPP. 

Priority 1:  Williams 
Act data        

Baseline 2020-2021: 
100% compliance for 
misassignment rate 
and CLAD certification 
 
Maintain 100% Safe 
and clean facilities 
with a good or 
exemplary rating 
 
100% of students 
have access to 
curriculum-aligned 
instructional materials 
 

Data for 2021-2022 
100% compliance for 
misassignment rate 
and CLAD certification 
 
100% safe and clean 
facilities with good or 
exemplary rating 
 
100% of students 
have access to 
curriculum-aligned 
instructional materials 
 

  100% for Williams Act 
compliance through 
May 2024 

Priority 2:  Department 
scores on self 
reflection tool.        

Baseline 2020-2021: 
 
Based on a reflection 
tool the following 
curricular areas are 
rated on the RATING 
SCALE 
1= Exploration and 
Research Phase 
2=Beginning 
Development 
3= Initial 
Implementation 
4=Full Implementation 
5= Full 
Implementation and 

Based on a reflection 
tool the following 
curricular areas are 
rated on the RATING 
SCALE 
1= Exploration and 
Research Phase 
2=Beginning 
Development 
3= Initial 
Implementation 
4=Full Implementation 
5= Full 
Implementation and 
Sustainability 
 

  Increase ranking to 
move up one ranking 
in all areas. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Sustainability 
 
Rate professional 
learning for teaching 
to recently adopted 
academic 
standards/and or 
curriculum 
frameworks 

• ELA = 4 
• ELD = 3 
• Math = 4 
• Next Gen. 

Science = 1 
• Social 

Science = 1 
 
Rate instructional 
materials aligned to 
adopted academic 
standards or 
curriculum 
frameworks 

• ELA = 5 
• ELD = 5 
• Math =5 
• Next Gen. 

Science = 5 
• Social 

Science = 5 
 
Rate implementation 
of policies/programs 
to support staff in 
improving instructional 

Rate professional 
learning for teaching 
to recently adopted 
academic 
standards/and or 
curriculum 
frameworks 

• ELA = 4 
• ELD = 3 
• Math = 4 
• Next Gen. 

Science = 3 
• Social 

Science = 1 
 
Rate instructional 
materials aligned to 
adopted academic 
standards or 
curriculum 
frameworks 

• ELA = 5 
• ELD = 5 
• Math = 5 
• Next Gen. 

Science = 5 
• Social 

Science = 5 
 
Rate implementation 
of policies/programs 
to support staff in 
improving instructional 
delivery of academic 
standards or 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

delivery of academic 
standards or 
curriculum 
frameworks 

• ELA = 2 
• ELD = 2 
• Math = 3 

Next Gen. Science = 
2 

• Social 
Science = 2 

 
Rate implementation 
of academic 
standards in 

• CTE = 3 
• Health = 3 
• Physical Ed. 

Content 
Standards = 
3 

• Visual Arts = 
3 

• Performing 
Arts = 3 

• World 
Languages = 
1 

 
Rate district's success 
in engaging teachers 
and administration in 

• Identifying the 
professional 
learning 

curriculum 
frameworks 

• ELA = 3 
• ELD = 3 
• Math = 3 

Next Gen. Science = 
3 

• Social 
Science = 3 

 
Rate implementation 
of academic 
standards in 

• CTE = 3 
• Health = 3 
• Physical Ed. 

Content 
Standards = 
3 

• Visual Arts = 
3 

• Performing 
Arts = 3 

• World 
Languages = 
1 

 
Rate district's success 
in engaging teachers 
and administration in 

• Identifying the 
professional 
learning 
needs of 
teachers or 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

needs of 
teachers or 
staff as a 
whole = 3 

• Identify the 
learning 
needs of 
individual 
teachers = 1 

• Providing 
support for 
teachers on 
the 
standards 
they have not 
yet mastered 
= 1 

 

staff as a 
whole = 4 

• Identify the 
learning 
needs of 
individual 
teachers = 3 

• Providing 
support for 
teachers on 
the 
standards 
they have not 
yet mastered 
= 2 

 

 

Actions 
 
Action # Title Description Total Funds Contributing 

2.1 Math:  Redesign the 
math curriculum        

Redesign the math curriculum to allow for greater emphasis on Math 
Practices, Mindset activities, deeper tasks, and "low floor, high ceiling" 
opportunities for our underrepresented students who typically have 
challenges with math courses. Having a more inclusive instructional 
model will allow our underrepresented students to engage with math 
more and in turn will motivate them to take more math classes that will 
lead to meeting a-g requirements and graduation requirements. This 
includes release time and stipends for the Math Curriculum Renewal 
Team and professional learning for all teachers. Teachers will develop 
new performance tasks that assess student learning of math practices 
and math content. Teachers will create new common performance 
tasks for each course (IM1, IM2, and IM3). Professional learning will 
continue for all teachers that emphasize inclusive and engaging 

$0.00 Yes     
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
instructional strategies.  All math teachers will attend annual training 
on best practices for mindset activities and performance tasks. All 
math teachers will complete training on inclusive instructional 
practices. All teachers of a new course will attend professional 
learning when the course launches. The PLT culture is re-established 
and supported at all sites for all math classes.  All sites will develop 
clear membership, norms, goals, and meeting guidelines. All site PLTs 
will create annual goals focused on student outcomes supported by 
data, and weekly PLT time is protected and utilized for PLT activities.  
Enable and support peer-to-peer collaboration through lesson studies 
and classroom observations. Research best practices for lesson 
design and lesson study. Continue to explore and support team 
teaching models where appropriate. Establish a coaching culture to 
support changes and drive ongoing professional growth. Train math 
coaches. Provide ongoing training. 
 
 

2.2 Math:  Parent 
Engagement and 
Student Feedback        

Engage parents/guardians of underrepresented students and keep 
them informed about changes to the math program. Share resources 
with them on how to help their students with math at home. Provide 
regular communication to parents/guardians about math curriculum 
and pathway changes. Hold parent forums. Conduct student and staff 
survey to assess students' and teachers' perceptions of math 
regarding their own abilities and confidence, including an end of 
course survey given each semester in December and May to 
understand more clearly from underrepresented students what their 
barriers may be to learning math more deeply and to gather input on 
what will help to overcome this challenge and implement some of 
those ideas moving forward. 
 
 

$6,000.00 Yes     
X 
 

2.3 Next Generation 
Science Standards 
Implementation        

Through the Science Lead Team reassess and refine the scope and 
sequence for NGSS courses including projects, District Common 
Assessments, supports based on LDI for student proficiency, open-
source textbooks and materials, analyze perception survey data, and 
infer needs. Revisit and refine the district's common unit assessments 

$0.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
and implement them with fidelity across the district in all NGSS 
science courses. Provide training for all NGSS teachers specific to 
District Common Assessments and Free Response rubric grading. 
Science Lead Team, Content Leads, and PLT Leads will develop 
common assessments with free response rubric grading. Provide 
professional learning on rigorous PBL to teachers. Create an 
observation tool for administration and peers to utilize in classroom 
observations as a professional learning tool. Develop and implement a 
project feedback loop to help analyze results of Project-Based 
Learning modules to help reflect and refine the projects. Further, 
develop open-source textbooks and materials for NGSS courses. 
Continue to provide professional learning in Learner Driven Instruction 
and best first instruction practices. Implement Co-Teaching in NGSS 
Biology. Add grading calibration and consistency among science 
teachers in the district. Continue parent/guardian outreach activities to 
engage them in supporting their student in NGSS courses. Articulate 
with IM 1 and IM 2 teachers to collaborate and align NGSS and 
Integrated Math courses. Create a scope and sequence, ELO's for 
science and math to show alignment and support for each content 
area. This will help students to connect the two areas and how they 
relate to real-world and work experiences. As NGSS implementation is 
still relatively new with the rollout of the three-course sequence, the 
science lead team and the Director of C&I are intentionally working 
towards creating courses that are multi-modal, project-based, and 
relate to the real world so it is more relatable to underrepresented 
students and will motivate the student to further their studies in 
science and ensure that they are a-g eligible and college and career 
ready.  LO2 008 
 
 

2.4 Students with 
Disabilities:  CAASPP 
Participation        

Students with Disabilities:  100% of SWD will participate in the annual 
CAASPP test (ELA, math, and science) each spring. 
 
 

$0.00 No      
X 
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Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

Not all of the math training was completed in 2021-2022.        
 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

The material difference between budget and estimated actual expenditures for Goal 2.1 in math was due to the math implementation team 
taking another half year to choose the appropriate textbook for math.  A part of the funding to be used in 21-22 will be shifted to 22-23 which 
includes professional development with a math consultant who will help the math teachers to implement the new math curriculum with a 
Learner Driven Instruction lens which will include more voice and choice by the student and more project-based learning methods 
incorporated into the math instructional practices and curriculum.  For Goal 2.3, the actions were completed and other funding, ELO and 
ESSR III were used to implement the actions.  The actions for Goal 2.3 were geared toward implementing the 3-course NGSS course 
sequence as a complete set as well as ensuring that the NGSS Chemistry class which was in the beginning stages was monitored closely 
and the science PLTs met throughout the year to discuss and refine the newly implemented curriculum.  Additionally, they were able to 
complete the open-source materials to accompany the chemistry course and refine physics.  The team will look into further professional 
learning opportunities during 22-23.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

All of the goals under math, science, and Students with Disabilities are making progress towards the goal of increasing participation and 
passing rate in a math or science class and on the California Assessment of Student Progress and Performance (CAASPP).  Passing math 
grades (C or better) went down by 8% in 2020-2021 while 46.9% of students met or exceeded standards on the CA Science Test (CAST).  
We continue to push and ensure all of our juniors complete the CAASPP or California Alternative Assessment (CAA) to be counted as 
participants. In 2021-2022 the district was able to institute the curriculum audit process in which each content area will engage.  The math 
curriculum group worked diligently to pilot a number of curriculum resources and has chosen a new curriculum to use in 2022-2023.  These 
resources will help to enhance the learner-driven instructional model that has been identified as important to the students through their 
student forums. As the math implementation team continues to work on aligning the math frameworks and curriculum to their instructional 
resources, staff will ensure that all of the math teams are working together to create a cohesive districtwide plan/map for all students to be 
able to engage with math more. Science will be able to take a look at the CAST results for the Class of 2023 and see where their strengths 
and improvements lie and use this information to guide and refine the modules and structures in place for the science 3-course sequence. 
 
In addition, other clean-up steps were taken to clarify baseline data, adjust language, and clarify definitions of terms being measured. When 
possible our baseline data is provided as of the 2020-21 school year; in other cases, baseline data is provided from the 2019-2020 school 
year to align with data reporting cycles from the State of California. 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis


 
 

2022-23 Local Control Accountability Plan for Roseville Joint Union High School District Page 48 of 116 

Self-reflection specific actions: 
 
Rate professional learning for teaching to recently adopted academic standards/and or curriculum frameworks 
Next Generation Science 1 --> 3: training occurred during the year for all science teachers on professional development days 
 
Rate implementation of policies/programs to support staff in improving instructional delivery of academic standards or curriculum frameworks 
ELA 2 --> 3: Implementation and expansion of co-teaching programs with both general education and special education instructors to support 
staff in identifying areas where they can improve in delivering instruction aligned to core academic standards and in tailoring instruction for 
students with unique learning needs. 
ELD 2 --> 3: RJUHSD has continued efforts in supporting our English Learners in both integrated and designated ELD. For integrated ELD, 
RJUHSD has been and continues to be committed to our work with EL Rise at all sites where teams are narrowing in on one to two 
strategies that focus on continued language development in all content areas. Sites are building and delivering professional development 
around these strategies and measuring program effectiveness via various data points. For designated ELD, RJUHSD fosters and 
encourages the professional learning teams (both site based and district based) where best practices and resources are shared. 
Supplemental materials are discussed in the district based ELD PLTs, and adopted when determined to be effective for English Learners 
based on student performance data. 
Next Generation Science 2 --> 3: all science teachers (except for absences) met on multiple topics this year including identifying essential 
learning outcomes, meeting, planning, and piloting new versions of labs and projects, and training for new open source textbook that will be 
adopted 
Social Science 2 --> 3: Progress in implementing Dual Enrollment programs and focused collaborative time to support staff in identifying 
areas where improvements can be made in delivering instruction aligned to both the state curriculum frameworks and college and career 
expectations for post-high school students. 
 
Rate district's success in engaging teachers and administration in 
Identifying the professional learning needs of teachers or staff as a whole 3 --> 4: 
Identify the learning needs of individual teachers 1 --> 3: 
Providing support for teachers on the standards they have not yet mastered 1 --> 2: 
All three of these increased due to professional development efforts this year. Direct effort was made by Executive Director who oversees 
professional development to gather input from teachers and administration in group and on an individual basis via survey, of the professional 
learning needs of teachers and administration. A multi-year professional development plan began implementation in March to provide 
support and training on the identified areas of need. 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

"The % of all math grades that are C or better will increase by 8% by the end of 2023-24 school year. Changing to: The % of CCIM1 and 
CCIM2 grades that are C or better will increase by 8% by the end of 2023-24 school year." 
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CCIM1 and CCIM2 are the originally intended courses to monitor. These two math classes are consistently taken by all RJUHSD students 
(unless otherwise determined in an IEP). 
 
"By June 2023, 90% of math teachers will have attended at least 9 hours of training on the new CA Math framework. Changing to "By June 
2024, 90% of math teachers will have attended at least 9 hours of training on the new CA Math framework." 
We adjusted the timeline for training math teachers on the new state framework to June 2024, as the state has delayed the approval and 
implementation dates of the framework. 
 
"By June 2024, at least 17% of all students will have taken a higher-level math course. Changing to: By June 2024, at least 17% of all 
students will have taken year 3 or 4 math course that is an A-G or college-level course." 
An adjustment to clarify what is meant by "higher-level math course."  Similarly, we are adjusting the definition of "higher level" math courses 
to include all third-year and fourth-year math courses that are A-G or college-level courses. 
 
"Increase by 9% the number of students who met or exceeded math standards on the 2024 CAASPP Math test. Changing to: Increase by 
9% the number of students who met or exceeded on the CAST" 
Change since the original outcome referred to math, but it is a science metric. 
 
"The % of all math grades that are C or better will increase by 10% by the end of 2023-24 school year. Changing to: Increase the number of 
students earning a C or better in NGSS Biology by 1% per year, 2% per year for underrepresented groups" 
Change since the original outcome referred to math, but it is a science metric. Also changed outcome to a percentage that can be tracked 
yearly for progress, and addresses closing achievement gaps. 
 
"NGSS: % of science teachers receiving professional development in Project Based Learning (PBL) or Universal Design for Learning (UDL)" 
Change from UDL to Learner Driven Instruction (LDI). This is our updated, in-house approach to first, best instruction and is the core of what 
our multi-year professional development plan is built upon. LDI is a structure where teachers activate student’s ability to discover and engage 
in their learning through clearly communicated and relevant learning goals, rigorous expectations, and a continuous feedback loop so that 
students can self-monitor and assess their own progress while the teacher assesses standards mastery. 
 
"By Spring 2024, 100% of SWD will participate in the CAST or CAA. Change to: By Spring 2024, 95% of SWD will participate in the CAASPP 
or CAA." 
The participation rate is tracked for CAASPP or CAA for ELA and Math, so change the outcome to reflect that. Also, change to the 
requirement of 95%. 100% is likely unattainable due to individual circumstances that will never completely go away. 
 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
3 Equity and Inclusion is a goal to ensure all students have access to broad and rigorous courses, are able to participate in 

school activities, and that we work on culture and climate of inclusion for all people.         
 

An explanation of why the LEA has developed this goal. 
 

This goal was developed based on the feedback from stakeholders that indicated the need to ensure that all students have access to 
rigorous courses, are able to participate in activities, and that we work on a culture and climate of inclusion for all people. Currently, in the 
Special Education Plan, the district is not meeting the target for students with disabilities being in the Least Restrictive Environment (LRE) in 
regular classes for 80% or more of their school day. By adding Co-Teaching, we allow students to start high school at grade-level courses, 
push the student towards rigorous courses, meet A-G requirements, and graduate in 4 years. Students stated that they did not feel 
connected to their teachers and their peers as in previous years, it will be imperative that all schools work on restoring relationships and a 
positive school culture and climate for all students through the use of restorative practices and circles. Students stated they want to have 
more voice and choice in the way that they learn and how they are assessed in the classroom. Continuing the professional learning for all 
staff on Learner Driven Instruction (LDI) will help to create the capacity for the teacher and their lessons to incorporate more student 
participation in their learning and show what they know.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Co-Teaching: D/F rate 
in co-teaching 
classrooms        

Baseline for 2021-
2022 will be available 
August 2022 for SwD 
and English Learners 
 
 

Student grade data is 
being gathered 
quarterly.  
Districtwide, there are 
27 co-teaching teams 
across Adelante and 
the 6 comp sites.  At 
the end of this school 
year we will have 
robust grade data 
from co-teaching 
classes. 

  The D/F rate in co-
taught versions of Eng 
9, Eng 10, IM 1, IM 2, 
NGSS Biology and 
NGSS Physics have 
decreased by 10% the 
number of students 
earning a D or F in 
those courses for 
SwD and English 
Learners. 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

So far, through 3 
quarters of the school 
year, grade data is still 
being gathered.  The 
baseline data for this 
school year will be 
available in August 
2022.  Thus far this 
school year the D/F 
rate for SWDs in co-
taught classes has 
generally been as 
good or better than 
the rates achieved by 
the higher skilled 
SWDs who do not 
need co-taught 
classes. 
 

Co-Teaching: 
Students with 
Disabilities Graduation 
Rate        

2019-2020 Graduation 
Rate 
 
SWD*: 65.2% 
 
*All SWD students, 
not just co-taught 
 

2020-2021 Graduation 
Rate 
 
SWD*: 51.5% 
 
*All SWD students, 
not just co-taught 
 
Graduate rate data for 
students in co-taught 
classes is not 
available yet because 
the co-taught classes 
were offered to 9th 
and 10th grade 
students last year.  

  The graduation rate 
for Students with 
Disabilities will meet 
the Special Education 
Plans' target each 
year for the next 3 
years or increase by 
10% in May 2024 
 
Changing to: 
We are eliminating 
this metric 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

The impact on 
graduation rates will 
likely take another 2-3 
years. 
The SWD graduation 
rate for 2020-2021 will 
be available in Fall 
2022. 
 
 

Co-Teaching:  % of 
students reporting a 
higher degree of self 
confidence in the 
subject area        

Create and implement 
the survey in 2021-
2022 to gain a 
baseline for 2022-
2023 of the % of 
students reporting a 
higher degree of 
confidence in the 
subject area, learning 
a new skill and a 
positive mindset 
towards the content 
area.  Currently we 
are at 0% 

Student confidence in 
subject area from 
before co-taught to 
after co-taught class 
increased by 12.2% 

  Survey is completed 
and given in 2021-
2022. Student 
perception from 
baseline survey : 
75% increase in 
confidence in subject 
area 
75% increase in 
learning new skills 
75% increase in 
positive mindset of 
content 
 
Changing to: 
Student confidence in 
subject area from 
before co-taught to 
after co-taught class 
will increase by 15% 
 

Equity and Inclusion: 
Suspension rates and 

2019-2020 
Suspension Rates: 

2020-2021 
Suspension Rates: 

  Overall suspension 
rates are low or "blue" 
on the CA Dashboard.  
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

College and Career 
Indicators (CCI)        

Dashboard data not 
available due to 
COVID impact on 
state reporting 
 
2019-2020 CCI 
Percentage Prepared: 
All Students: 58.7% 
ELD: 23.4% 
SWD: 14.9% 
Homeless: 29.0% 
Foster: 21.7% 
SED: 43.5% 
 

Dashboard data not 
available due to 
COVID impact on 
state reporting 
 
2020-2021 CCI 
Percentage Prepared: 
Data not available due 
to COVID impact on 
state reporting 
 

We would like the 
following unduplicated 
groups (Foster Youth, 
Homeless, Students 
with Disabilities, 
Socioeconomically 
Disadvantaged ad 
English Learner) to 
level up each year or 
reach and maintain 
the "blue" status.   
The College and 
Career Indicators are 
high on the CA 
Dashboard and are 
"green" on the CA 
Dashboard.   By May 
2024, we would like to 
have all of the listed 
unduplicated groups 
(Homeless, Students 
with Disabilities, 
English Learner and 
Socioeconomically 
Disadvantaged) to 
level up each year or 
reach and maintain 
"blue" status. 
 
Changing to: 
Increase CCI 
Percentage Prepared 
overall rate by 1%, 
and by 2% for 
unduplicated groups. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
All unduplicated 
groups have 
suspension rate of 
less than 3% as 
reported on 
Dashboard. 
 

Equity and Inclusion: 
Passing rate for 
unduplicated student 
groups in NGSS 
Biology.        

2019-2020 NGSS 
Biology A, B, C, CR 
Grades 
 
All: 89.0% 
ELD (LEP+RFEP): 
84.6% 
SWD: 70.0% 
SED: 82.0% 
 

2020-2021 NGSS 
Biology A, B, C, CR 
Grades 
 
All: 75.7% 
ELD (LEP+RFEP): 
69.5% 
SWD: 48.4% 
SED: 59.5% 
 

  The D/F rates for 
students taking NGSS 
Biology are lower than 
in 2021-22 by 50% for 
unduplicated students 
 
Changing to the 
following: 
The passing rates for 
students taking NGSS 
Biology increase by 
2% each year for 
unduplicated student 
groups 
 

Equity and Inclusion: 
% of staff trained on 
Learner Driven 
Instruction lesson 
design and instruction 
 
% of LDI lessons 
created by trained 
teachers 
 
 

Baseline 2020-2021 is 
5% of teachers in 
Special Education, 
ELD, math, science 
and English are 
trained in LDI 
 
The Baseline % of LDI 
lessons created is 2% 
by trained teachers 
 

Over 90% of staff 
participated in learner 
driven instruction 
training on March 21, 
2022. Those not in 
attendance were 
given the same PD 
materials to complete 
on their own time. 
 
 

  90% of teachers in 
Special Education, 
ELD, math, science, 
and English will be 
trained in UDL 
instruction and lesson 
design. 
 
20% of all lessons 
created by teachers 
will have LDI concepts 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

         and practices 
embedded within 
them 
 

Students with 
Disabilities:  % of 
SWD in the least 
restrictive 
environment        

Baseline for 2020-
2021:  Target was 
52.7% 

As of August 2021, 
69% of SWDs were in 
regular education for 
at least 80% of their 
school day. 

  The number of 
Students with 
Disabilities in LRE 
80% of the regular 
school day  will match 
the target set by the 
CA Dept of Education 
for 2022-2023 or will 
increase 10% by May 
2024. 

Students with 
Disabilities:  
Dashboard color of 
graduation rate        

2019-2020 Graduation 
rate for SWD: 
 
SWD: 68.1% 
 

2020-2021 Graduation 
rate for SWD: 
 
SWD: 51.9% 
 

  The number of 
Students with 
Disabilities graduation 
rate is in yellow status 
or better and we 
continue to maintain 
this rate. 

English Learner:  
Reclassification Rate        

Baseline 2019-2020:  
14% reclassification 
rate 

2020-21 12% 
reclassification rate. 

  Increase the 
reclassification rate by 
3% each year through 
May 2024. 

English Learner:  
Students meeting 
Level 4 scores on the 
annual ELPAC        

Baseline for 2020-
2021:  27.8% 

None yet. Anticipated 
end of testing= end of 
April. Scores will be 
received in late 
summer = July 2022 

  Increase by 3% 
students scoring Level 
4 on the annual 
ELPAC every year 
through May 2024 

 

Actions 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
3.1 Increase co-teaching 

in core content areas.        
Implement and sustain co-teaching at all of the schools in the district 
through data analysis, identifying content areas of need and teachers 
within those areas, identify students, create a master schedule, 
onboard staff through intentional co-teaching professional learning, 
and coaching/observation feedback on how to co-teach effectively.  
Continue monthly co-teaching PLT work district-wide, work on grading 
calibration and practices, progress monitor through assessments.  
Continue to share, refine and implement best first instruction 
strategies (LDI) and communicate with students and their families on 
the progress being made.  LO2-005, LO2-021 
 
 

$2,783,354.00 Yes     
X 
 

3.2 Equity and Inclusion: 
PSAT        

PSAT for all 10th-grade students to ensure that students have the 
opportunity to gauge where they are in their high school education 
program in preparation for college and career readiness.  These 
results will allow students, especially the unduplicated count students, 
to access the College Board's numerous free tutorials and web 
applications to help the student prepare for the SAT or the PSAT 
NMSQT (National Merit Qualifying Exam) in the 11th grade which 
could garner scholarship money for college attendance. Having the 
unduplicated count student group attain high scores on the PSAT will 
encourage/motivate the student to work harder and will open up 
opportunities to post-secondary options which could be paid for 
through scholarships from the colleges due to their PSAT scores.   
LO2-027 
 
 

$50,000.00 Yes     
X 
 

3.3 Equity and Inclusion: 
English Language 
Development (ELD)        

The English Learner program allows English Learners to compete with 
their general education peers by utilizing added supports and services 
that the program offers.  Maintaining additional sections of ELD will 
support ELs with smaller class sizes.  ELD teachers across the district 
meet monthly to discuss and train on where to set the quarterly 
benchmarks for every level of ELD to ensure students are growing in 
their English language acquisition and are moving towards ELD 
reclassification and proficiency.  Professional learning for all teachers 
in all subject areas will continue through annual professional 

$861,560.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
development workshops which specifically identify strategies on how 
to work with and teach English learners in their classes to help 
develop and maintain their English language acquisition skills. With 
the increase in Newcomer students (no English and new to the 
country) arriving in the district, it will be important to implement a 
primary language formative assessment to be able to gauge where the 
student is at in their education coming from one country to another. 
LO2-014, LO2-020, LO2-026 
 
 
 

3.4 Equity and Inclusion:  
LDI Professional 
Learning        

Train teachers on Learner Driven Instruction approaches to lesson 
design and instruction to create more accessible and inclusive lessons 
for unduplicated students to be able to engage more effectively 
through multiple means. LDI is a structure where teachers activate 
student’s ability to discover and engage in their learning through 
clearly communicated and relevant learning goals, rigorous 
expectations, and a continuous feedback loop so that students can 
self-monitor and assess their own progress while the teacher 
assesses standards mastery.  (LO2-037) 
 
 

$152,464.00 Yes     
X 
 

3.5 Equity and Inclusion:  
Resources and 
Communication        

Create shared resources communicating a common vocabulary 
around Multi-Domain Multi-Tiered Systems of Support (MDMTSS), 
Equity, Learner Driven Instruction (LDI) and Restorative Practices.  By 
having common vocabulary the entire system will be able to convey to 
all students and parents of the underrepresented student population 
how these preventative systems work to benefit their children to 
ensure equity, access and inclusion to academic, social emotional and 
behavioral resources. 
 
 

$0.00 Yes     
X 
 

3.6 Equity and Inclusion:  
Restorative Practices        

Fully implement Restorative Practices at all levels of the MDMTSS 
system.  Training and coaching for administrators and teachers are 
needed.  Application of Restorative Practices and Circles will be 
utilized to help foster or reconcile relationships to better understand 

$25,000.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
each other as valued members of a school community and society and 
the talents and strengths we all have.  This will teach all of us how to 
be proactive and reflective if an issue were to arise and how to resolve 
conflicts with empathy and understanding.  Our CA Schools 
Dashboard indicates that our unduplicated count student population is 
more frequently suspended or expelled compared to all students. 
Restorative practices will be used as a way to repair the harm done, 
increase the social skill-building of the individual and prevent 
unnecessary suspensions from occurring. 
 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The planned actions for Co-Teaching, English Language Development, PSAT, and Learner Driven Instruction (LDI) have been implemented.  
Restorative Practices was implemented in year one and in year 2 of the LCAP, we needed to go back and refocus on the areas of 
attendance/truancy and discipline.  As a district, in 2022-2023 we will revisit Restorative Practices as a method to utilize when dealing with a 
behavior issue as a Tier I support in the classroom starting with circle work and building up relationships within the classroom amongst peers 
and the teacher.  This proactive approach focuses on strengths rather than deficiencies.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

The material difference will be seen in regards to Restorative Practices. We did not do training as planned and will continue this work in 
2022-2023. Goals 3.1 and 3.4 were funded out of the ELO and ESSR grants. All of the actions for Co-Teaching and LDI Professional 
Development were funded and the actions implemented.  In regards to Goal 3.4, LDI Professional Learning, the Curriculum and Instruction 
team were able to meet their goals for this action as they took the time in the spring to do a "reset"  with certificated staff by taking the time 
during the 21-22 school year to pinpoint what professional learning strategies are needed for our classroom teachers in order to be 
successful and to move forward intentionally together to meet the needs of the variety of students in their classes.  This process helped to 
create a districtwide LDI Plan to be used for the next 3-5 years.  Goal 3.6 on Restorative Practices was implemented in year one and in year 
two of the LCAP, we needed to review, reset, and refocus on the areas of attendance/truancy and discipline to ensure our MTSS for both are 
in alignment with continuing the implementation of Restorative Practices for students and staff.        

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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An explanation of how effective the specific actions were in making progress toward the goal. 
 

The Co-Teaching courses grew in number and scope across the district.  This strategy has helped students to complete Integrated Math 1 or 
2, NGSS Bio or Physics as well as English 9 or 10 the first time.  Students who typically struggle in these areas have been able to 
successfully pass the class the first time rather than having to redo the class.  With this trajectory, the student with an IEP should be able to 
graduate high school on time (in 4 years) rather than in a 5th or 6th year.  The Co-Teaching class also allows the student to be able to free 
up their schedule to be able to take additional courses to meet A-G requirements since they are starting at a grade level course rather than in 
a remediation course and working their way up.  English Language Learners have been hit hard during the pandemic and therefore suffered 
a little bit when it came to reclassification. The 2% decrease in RFEP is due to a couple of factors.  One was during COVID and not having 
the ability to test all students with the ELPAC in 20-21 due to extenuating circumstances and the second was the RFEP criteria for all areas 
were not being met as we were not administering the DCA with fidelity to all students in all areas and with the CAASPP being placed on hold 
last year we were not able to meet the testing criteria of RFEP as easily.   Once back in school and not online, our English learners have 
been able to thrive in their courses once again.  We have been able to help students learn more English this year by employing IXL which is 
a software that helps students to learn English online giving them extra practice at home when not at school. Rosetta Stone for our 
newcomers who are mostly refugees from Afghanistan and Ukraine is using Rosetta Stone as a first step to begin learning English.  Again, 
this can be done at home as helps to supplement the work needed for students to be able to learn English more quickly.  Sophomore 
students took the PSAT in the 2021-2022 school year and have been given their results. With the results, the students have the ability to 
create a profile on College Board and in conjunction with Khan Academy be able to receive free PSAT and SAT tutoring in those areas 
where they did not score as high.  This free service will help to prepare them for college entrance exams in their junior and senior years.        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

"The graduation rate for Students with Disabilities will meet the Special Education Plans' target each year for the next 3 years or increase by 
10% in May 2024. Changing to: We are eliminating this metric." 
We are eliminating this metric because it has a three-year delay in outcomes from taking the co-taught class to graduation. Also, the first 
metric measures pass rates of co-taught classes, which ultimately determines the efficacy and impact of the co-teaching program on 
graduation. Therefore this is a repeat of the first metric. 
 
"Changing to: Increase CCI Percentage Prepared overall rate by 1%, and by 2% for unduplicated groups. All unduplicated groups have 
suspension rate of less than 3% as reported on Dashboard." 
COVID interruptions have made tracking according to 5x5 matrices difficult for the past two years and for the the next year. Moving to 
percentages instead of 5x5 matrix colors allows us to track this metric. 
 
"The D/F rates for students taking NGSS Biology are lower than in 2021-22 by 50% for unduplicated students. Changing to the following: The 
passing rates for students taking NGSS Biology increase by 2% each year for unduplicated student groups" 
Specific adjustments to metrics include adjusting the language of the NGSS Biology metric focusing on the growth in passing versus the 
decrease in D/F rates. This new variation of the metric is more clearly understood by our education and community partners. 
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"Survey is completed and given in 2021-2022. Student perception from baseline survey : 
75% increase in confidence in the subject area 
75% increase in learning new skills 
75% increase in the positive mindset of content 
Changing to: 
Student confidence in subject area from before co-taught to after co-taught class will increase by 15%" 
 
All references to Universal Design for Learning (UDL) were changed to Learner Driven Instruction (LDI). This is our updated, in-house 
approach to first, best instruction and is the core of what our multi-year professional development plan is built upon. LDI is a structure where 
teachers activate student’s ability to discover and engage in their learning through clearly communicated and relevant learning goals, 
rigorous expectations, and a continuous feedback loop so that students can self-monitor and assess their own progress while the teacher 
assesses standards mastery. 
 
In addition, other clean-up steps were taken to clarify baseline data, adjust language, and clarify definitions of terms being measured. When 
possible our baseline data is provided as of the 2020-21 school year; in other cases, baseline data is provided from the 2019-2020 school 
year to align with data reporting cycles from the State of California. 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
4 Improve student and parent engagment and involvement by improving communication through the school sites, to 

students and parents about resources, extra-curricular, and co-curricular activities that are available to the community.         
 

An explanation of why the LEA has developed this goal. 
 

The wellness and safety of students are a top priority of RJUHSD.  With the implementation of Wellness Centers and Student Support Teams 
at each of the sites, the goal is to ensure the student has a safety net of supportive and trusted adults that they can rely on to help them 
navigate their high school experience.  With the implementation of the Multi-Domain Multi-Tiered Support Services (MDMTSS) approach, the 
support services division (counselors, wellness, learning support specialist, family and community liaison, administrator, psychologist, 
program specialist, college and career center, etc.) will be able to better serve students at the various tiers of need, whether it is a universal 
service to all students or a more specialized and targeted intervention, students will be served based on their individual situation. The goal of 
wellness centers is to be fully implemented into the school culture and effectively support students through the MDMTSS framework.  
Additionally, we know when students are more engaged with athletics, the arts, music, clubs, and other on-campus activity and have a 
connection with their school, the student will thrive in the educational setting and are motivated to do well in their classes.  The athletics goal 
is to provide a high-quality education-based athletic experience that supports skill development, student-athlete well-being, health and safety, 
competition, and sportsmanship.  The feedback from stakeholders reiterated wellness and safety as a priority for everyone.  With the 
pandemic occurring and the return to school, we must ensure students and staff are feeling safe and well so that they can fully participate in 
all aspects of school.  Living through the pandemic has been a challenge, and we must continue to address the trauma which has occurred.  
This includes getting back into routines, study skills, social skills, creating an inclusive school culture that values all people and the 
relationships we have with one another.  There needs to be intentional culture and climate building at school sites for students.  Wellness 
centers continue to offer Tier II supports before, after, at lunch, and during the intervention period.         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Wellness: % of 
students, parents and 
staff who know how to 
access wellness 
centers        

Give survey in 2021-
2022 and create a 
baseline 

Baseline data of who 
knows how to access 
wellness centers on 
campuses: 
Students: 25% 
Parents: 11% 

  100% of students, 
parents and staff 
know how to access 
wellness services 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Staff: 82% 
 
 

Wellness Center 
Implementation and 
Standard Rubric.        

Self evaluate using 
the WCIS Rubric in 
2021-2022 to create a 
baseline. 

Baseline data using 
the WCIS Rubric 
shows the following 
average scores for all 
8 schools.  The rating 
scale used is the 
following: 
1= Beginning 
2= Developing 
3= Accomplished 
4= Exemplary 
 
Physical Space = 3.25 
Process and 
Procedure = 2.43 
Intervention = 3.06 
Community 
Partnership =  3.06 
Integration and 
Collaboration = 2.06 
Assessment and 
Evaluation = 2.25 
Staffing = 2.90 
School Culture = 3.37 
 
 

  All areas of the rubric 
show improvement 
over time towards the 
highest score 
 
Change to "By June 
23-24, all areas of the 
rubric show 
improvement over 
time towards an 
average score of 3 or 
higher." 
 

Wellness:  % of 
students feeling 
chronic hopelessness, 
suicidal thoughts, 

Baseline for 2020-
2021:  15% 

The data on the 
CHKS for 21-22 
shows:  14% 

  Overall 6% decrease 
on the identified 
measures of chronic 
hopelessness, suicidal 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

substance and 
tobacco use.        

thoughts, substance 
use and tobacco use. 

Wellness: % of 
referrals of males to 
the wellness center        

Baseline for 2020-
2021:  36% of males 
utilized the wellness 
centers 

42.2 % of males are 
utilizing the wellness 
centers 

  An increase in the 
number of males 
referred to the 
wellness center to 
decrease the disparity 
between females. By 
May 2024 we would 
like to see 50% of 
males utilizing the 
Wellness Centers 

Athletics: 
% of administrators 
trained in Inside Out 
Coaching 
 
% of coaches trained 
in Inside Out 
Coaching 
        

Baseline 2020-2021: 
Begin training of 
administrators and 
create a baseline.  
Currently we are at 
2% of administrators 
trained and 0% of 
coaches trained. 

Currently we have 
68% of administrators 
and 0% of coaches 
trained. 

  By May 2024, 90% of 
administration in the 
district are trained on 
the  Inside Out 
Initiative and 100% of 
coaches have been 
trained on the Inside 
Out Initiative. 

Parent Engagement:  
Self Reflection Tool        

Based on a reflection 
tool the following 
curricular areas are 
rated on the RATING 
SCALE 
1= Exploration and 
Research Phase 
2=Beginning 
Development 
3= Initial 
Implementation 
4=Full Implementation 

Based on a reflection 
tool the following 
curricular areas are 
rated on the RATING 
SCALE 
1= Exploration and 
Research Phase 
2=Beginning 
Development 
3= Initial 
Implementation 
4=Full Implementation 

  Increase ranking by 1 
each year. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

5= Full 
Implementation and 
Sustainability 
 
Rate the LEAs 
progress in 
developing the 
capacity of staff (i.e. 
administrators, 
teachers, and 
classified staff) to 
build trusting and 
respectful 
relationships with 
families = 3 
 
Rate the LEAs 
progress in creating 
welcoming 
environments for all 
families in the 
community = 3 
 
Rate the LEAs 
progress in supporting 
staff to learn about 
each family's 
strengths, cultures, 
languages and goals 
for their children = 1 
 
Rate the LEAs 
progress in 
developing multiple 
opportunities for the 

5= Full 
Implementation and 
Sustainability 
 
Rate the LEAs 
progress in 
developing the 
capacity of staff (i.e. 
administrators, 
teachers, and 
classified staff) to 
build trusting and 
respectful 
relationships with 
families = 3 
 
Rate the LEAs 
progress in creating 
welcoming 
environments for all 
families in the 
community = 4 
 
Rate the LEAs 
progress in supporting 
staff to learn about 
each family's 
strengths, cultures, 
languages and goals 
for their children = 2 
 
Rate the LEAs 
progress in 
developing multiple 
opportunities for the 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

LEA and school sites 
to engage in 2-way 
communication 
between families and 
educators using 
language that is 
understandable and 
accessible to families 
= 2 
 
Rate the LEAs 
progress in providing 
professional learning 
and support to 
teachers and 
principals to improve a 
school's capacity to 
partner with families = 
3 
 
Rate the LEAs 
progress in providing 
families with 
information and 
resources to support 
student learning and 
development in the 
home = 2 
 
Rate the LEAs 
progress in 
implementing policies 
or programs to meet 
with families and 
students to discuss 

LEA and school sites 
to engage in 2-way 
communication 
between families and 
educators using 
language that is 
understandable and 
accessible to families 
= 3 
 
Rate the LEAs 
progress in providing 
professional learning 
and support to 
teachers and 
principals to improve a 
school's capacity to 
partner with families = 
2 
 
Rate the LEAs 
progress in providing 
families with 
information and 
resources to support 
student learning and 
development in the 
home = 2 
 
Rate the LEAs 
progress in 
implementing policies 
or programs to meet 
with families and 
students to discuss 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

student progress and 
ways to work together 
to support improved 
student outcomes = 3 
 
Rate the LEAs 
process in supporting 
families to understand 
and exercise their 
legal rights and 
advocate for their own 
students and all 
students.  = 2 
 
Rate the LEAs 
progress in building 
capacity of and 
supporting principals 
and staff to effectively 
engage families in 
advisory groups and 
with decision making 
= 3 
 
Rate the LEAs 
progress in building 
the capacity of and 
supporting family 
members to effectively 
engage in advisory 
groups and decision 
making = 3 
 
Rate the LEAs 
progress in providing 

student progress and 
ways to work together 
to support improved 
student outcomes = 3 
 
Rate the LEAs 
process in supporting 
families to understand 
and exercise their 
legal rights and 
advocate for their own 
students and all 
students.  = 2 
 
Rate the LEAs 
progress in building 
capacity of and 
supporting principals 
and staff to effectively 
engage families in 
advisory groups and 
with decision making 
= 3 
 
Rate the LEAs 
progress in building 
the capacity of and 
supporting family 
members to effectively 
engage in advisory 
groups and decision 
making = 3 
 
Rate the LEAs 
progress in providing 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

all families with 
opportunities to 
provide input on 
policies and 
programs, and 
implementing 
strategies to reach 
and seek input from 
any underrepresented 
groups in the school 
community = 4 
 
Rate the LEAs 
progress in providing 
opportunities to have 
families, teachers, 
principals, and district 
administration work 
together to plan, 
design, implements 
and evaluate family 
engagement at school 
and at district levels. = 
3 
 

all families with 
opportunities to 
provide input on 
policies and 
programs, and 
implementing 
strategies to reach 
and seek input from 
any underrepresented 
groups in the school 
community = 4 
 
Rate the LEAs 
progress in providing 
opportunities to have 
families, teachers, 
principals, and district 
administration work 
together to plan, 
design, implements 
and evaluate family 
engagement at school 
and at district levels. = 
3 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

4.1 Wellness:  
Implementation of 
Wellness Centers        

Administer a perception survey to students, parents, and staff to attain 
baseline information on the wellness center and its services being 
known to the greater school community.  Administer the Wellness 
Center Implementation and Standards Rubric to the IRT teams at 
each site in Fall 2021-2022.  Administer the California Healthy Kids 
Survey (CHKS) to 9th and 11th-grade students in September or 

$1,248,902.00 Yes     
X 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
October 2021.  Administer a universal screener to all 9th graders in 
the fall.  Continue to work on attaining referrals from multiple parties 
(Staff, Parent, Self-Referral) to the Wellness Centers with an emphasis 
on our unduplicated student count population. Continue to fully 
implement the wellness center at each of the school sites by 
increasing capacity through the use of interns, Mental Health 
Associates, and Wellness Coordinators. Wellness Coordinators will 
begin exploring and preparing for billing Medi-Cal, staff wellness 
opportunities through workshops and training, and student health 
needs for our unduplicated student group.  LO2-11, LO2-35, LO2-010 
 
 

4.2 Wellness: Parent 
Engagement        

Explore and implement best strategies with parent engagement. 
Continue to do Porch/Home Visits to reengage students and their 
families to school.  By creating a parent university and offering a 
variety of parent workshops which are of high interest to parents of 
unduplicated count students, this will be the nexus to engage parents 
in their student's education and the educate them on the importance of 
continuing post-secondary aspirations and goals. This contributes to 
unduplicated count students gaining confidence to go into higher 
education after graduation. 
LO2-01,  LO2-007, LO2-032 
 
 
 

$813,709.00 Yes     
X 
 

4.3 Positive Behavior 
Intervention and 
Supports (PBIS)        

All school sites will continue to implement PBIS through lessons, 
expectations, and incentives to students to create a positive and 
inclusive school culture and environment.  LO2-009 
 
 

$75,000.00 Yes     
X 
 

4.4 Student Health and 
Well-Being:  Nurse        

The school nurse is on campus to ensure the health and well-being of 
a student is attended to and cared for. Prevention and staying healthy 
are key to school attendance and academic success. The school 
nurse plays a vital role for our unduplicated count students who are in 
need of medical or health services.  They are able to utilize their 

$1,215,797.00 No      
X 
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Action # Title Description Total Funds Contributing 
community resources to help low-income students and families attain 
the help they need to be able to attend school. 
 
 

4.5 Safety on Campus:  
Youth Services 
Officer        

The youth services officer on each campus is an integral part of the 
school community. 
 
 

$667,590.00 No      
X 
 

4.6 Athletics:  Certified 
Trainers on Campus        

Provide certified trainers at each school campus. 
 
 

$312,750.00 No      
X 
 

4.7 Athletics:  Inside Out 
Initiative 
Implementation        

Plan, prepare and implement the Inside Out initiative by training all 
administrators in the Inside Out philosophy, create a common vision, 
purpose, and language for RJUHSD athletics in the form of a district-
wide athletic handbook for students and parents, create a coaches' 
handbook on expectations and job duties which align with the Inside 
Out initiative and train all coaches on the Inside Out methodology, 
provide education for student-athletes and their parents prior to the 
start of their sport's season on the Inside Out initiative and modeling 
sportsmanship. All student-athletes will participate in a survey to give 
feedback on their season of sport and whether the Inside Out 
Coaching methodology was consistently implemented. Coaches will 
be evaluated at the end of their season by the administrator. 
 
 

$10,000.00 No      
X 
 

4.8 Athletics:  Student 
Participation        

Ensure all unduplicated student groups wishing to try-out or participate 
in RJUHSD athletics have equitable access and all necessary 
accommodations 
 
 

$10,000.00 Yes     
X 
 

4.9 Athletics:  Student 
Committee        

Implement a district-wide student-athlete advisory committee to meet 
monthly with the Executive Director of Student Services to garner 
input and information on how to make RJUHSD athletics more robust, 
accessible, inclusive, and equitable. 
 
 

$1,000.00 No      
X 
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Action # Title Description Total Funds Contributing 
4.10 Athletics:  Plans        Two areas which need further refinement in current plans are 

consistent concussion protocols at each site (common form, 
communication, training on SWAY, baseline testing of athletes on 
SWAY, Return to Learn and Return to Play) and an executable 
emergency action plan for all gyms and stadiums (maps of emergency 
devices, map of evacuation procedures, per season emergency drill 
log, and a part of the site safety plan) 
 
 

$0.00 No      
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

Other than 4.9 and 4.10, actions that will be of focus for the 2022-23 school year, there were no substantive differences of actual 
implementation.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

Goals 4.4 and 4.5 The move for nurses and the school resource officers was made at the beginning of the year, and the LCAP was not 
affected by these actual expenditures.  At 21-22 adopted we only reported the supplemental budget for nurses and SROs however we should 
have included all funding sources. If we would have included the general fund contribution, total expenses would have been $1,575,689 
(nurses $978,318 and SRO $597,371) at adopted. For the annual update, the total cost is $1,679,327 (nurses $1,087,108 and SRO 
$592,219). An increase in nurse cost is due to a 3.5% salary increase for negotiations in addition to adding 1.0 FTE.  Goal 4.6 increase was 
due to us contracting out athletic trainers instead of using district personnel. Goal 4.7 The training that occurred did not cost the district any 
funding as anticipated. Action 4.8 This occurred but did not cost any funding as intended. Action 4.10 The District purchases licenses in 20-
21 for SWAY services which lasted us through FY 21-22. Therefore this action cost $0 in 21-22.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

The wellness centers have continued to make progress toward helping students and their families with mental health and resourcing needs. 
More students and families have self-referred themselves to the wellness centers and staff continues to refer students in need to their 
counselor or wellness. There is an overall increase in families utilizing the wellness centers. We attribute this to more outreach to families, 
students, and staff through the use of a newsletter, an infographic, a revamped website, using QR codes for easy accessibility, Positive 
Behavior Intervention and Supports (PBIS) has been helpful in reestablishing the cultural expectations and norms on campuses as the 
students returned to school. Some grade levels were online and attending school from home for about a year and therefore this affected their 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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socialization and people skills. By engaging the students at school or new to high school, we needed to give extra attention to those who may 
have stopped their social growth in elementary or middle school and therefore did not know how to best acclimate to high school. It has taken 
the majority of the school year and there is an improvement in student behavior. 
 
Inside Out coaching methodology continues to be rolled out to administrators and coaches. The next level is to begin training athletes on 
sportsmanship and participating in the game to learn life lessons and not win at all costs. The Executive Director of Student Engagement will 
work with student leaders to gain more insight into how we can work together to create a culture of friendly competition and sportsmanship. 
The athletic trainers and the concussion protocol have been reestablished since the pandemic and all athletic directors and school athletic 
programs are benefitting from having these preventative strategies in place for the athletes. 
 
From the feedback from the 2022 LCAP survey, the stakeholders (Students, Teachers, and Parents) have stated that they would like to have 
increased communication with their student's teachers and teachers have stated they would like to have more two-way communication with 
students and families. Parents would like to know how to volunteer at their child's school to be more involved in this manner.  Teachers report 
feeling like they know their students pretty well, however, the student survey states they wish their teacher knew them better. One of the 
district goals is to increase parent involvement and student engagement as we know when more parents are involved with their child's 
schooling, the child will tend to engage more in their learning and have increased student achievement. The DELAC Parents have asked for 
additional activities to engage with the school and learn more about the US high school system through a Parent University type of activity. 
Staff will have training this upcoming year on how to increase engagement with our underrepresented families through the Appleseed 
Project. This is something that has been mentioned over a number of years in our LCAP surveys as a place for continued growth. 
 
For 2022-2023 we will be piloting an additional resource that will help students and families with insurance or Medi-Cal access additional 
care for their mental health needs through Care Solace. This service will also connect employees with wellness and mental health services 
when the primary care provider cannot. Attaining care on a weekly basis through the primary care provider has been a challenge pre-
pandemic and continues. Care Solace helps to fill that gap in need and will allow wellness to take on more clients. Based on stakeholder 
feedback, we will continue to implement Inside Out Coaching. Our goal for next year will be to train at least 75% of the administrators who 
still need training (6-7). Currently, there is not a way to properly track coaches who are being trained because ADs have not fully 
implemented the program at sites and trained coaches. In 22-23 with more release time, athletic directors will begin training coaches on the 
Inside Out Coaching philosophy. 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

The difference in Goal 4 is the movement of the nurse and school resource officer to the general fund. The business department made this 
decision based on feedback from the auditors. In addition, the athletics student committee (4.9) did not take place due to changes in 
leadership and priorities related to safety protocols and keeping students in the class for maximum instructional minutes. This action will be 
revisited for the 2022-23 school year.        
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A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2022-23] 
 
Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent) 
$5,100,443 0 
 
Required Percentage to Increase or Improve Services for the LCAP Year 
Projected Percentage to Increase 
or Improve Services for the 
Coming School Year 

LCFF Carryover — Percentage LCFF Carryover — Dollar 
Total Percentage to Increase or 
Improve Services for the Coming 
School Year 

4.58% 0.06% $62,212.00 4.64% 
 
The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table. 
 
Required Descriptions 
 

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of 
(1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in 
meeting the goals for these students. 
 

Many of the following actions and services are either LEA or school-wide services, but we believe that they all focus on addressing the needs 
of our unduplicated students. Our four goal areas of the plan are: College, Career, and Life Ready; Student-Centered Instruction; Equity and 
Inclusion; and Wellness and Safety.  
 
College, Career, and Life Ready 
Based on the feedback from LCAP Advisory Committee members, DELAC, the LCAP Survey to educational partners and feedback from the 
student forums, high school students need to be college and career ready. Our data is showing that our students at Roseville Pathways have 
a desire to engage in and be a part of a Career Technical Education Pathway. LCAP funds are used to help support the alternative program 
sites with emerging Career Technical Education (CTE) programs as a start towards creating a pathway. Fordham’s latest study, by the 
University of Connecticut's Shaun M. Dougherty, finds that students with greater exposure to CTE are more likely to graduate from high 
school, enroll in a two-year college, be employed, and earn higher wages. CTE is not a path away from college: Students taking more CTE 
classes are just as likely to pursue a four-year degree as their peers. Students who focus on their CTE coursework are more likely to 
graduate high school by twenty-one percentage points compared to otherwise similar students (and they see a positive impact on other 
outcomes as well). CTE provides the greatest boost to the kids who need it most—boys and students from low-income families. Our 
continuation school is 75% FRLP and Independence HS is at 28% and growing. By giving students the opportunity to learn a skill, a CTE 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#IncreasedImprovedServices
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#IncreasedImprovedServices
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#RequiredDescriptions
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pathway will open doors for their future. Beginning in the 22-23 school year, Roseville Pathways will have at least 4 new emerging CTE 
pathways for the students to begin exploring and the schools will continue to grow and build out the complete pathway over the next 2 years. 
This will provide our SED students with opportunities to grow in a career field. (Goal 1 Action 2)  
 
The CA Schools Dashboard has added Dual Enrollment as another way for students to show mastery and that they are college, career, and 
life ready by enrolling in and passing a college course. The Director of Curriculum and Instruction is leading this effort to increase the number 
of Dual Enrollment classes offered to students with an emphasis on enrolling and supporting our unduplicated count students in and 
successfully pass a college course while still in high school. This will allow the student to gain valuable experience in a college-level course, 
boost their confidence, and begin to attain credits toward a college degree in a shorter amount of time. A study by Hughes, Rodriguez, 
Edwards, and Belfield suggests that career-focused dual enrollment programs—in which high school students take college courses for 
credit—can benefit underachieving students and those underrepresented in higher education. The study found that California students who 
participated in dual enrollment as part of their high school career pathway were more likely than similar students in their districts to graduate 
from high school, enroll in four-year colleges, and persist in college. They also accumulated more college credits and were less likely to take 
remedial classes. Dual Enrollment classes offered will include the traditional courses such as math and English as well as CTE-related 
courses which are of high interest to our students. (Goal 1, Action 1).  
 
The implementation of the 4-year planning tool with all students is helping students to better assess and engage with the planning of their 
high school and post-high school plans to meet their end goal. The use of this tool in Aeries allows students to adjust and modify their plans 
with the guidance of the school counselor more readily and easily. By taking this approach to planning, the student utilizes a proactive 
approach rather than a reactive approach. Students are learning advocacy and communication skills. The implementation of the 4-year 
planning tool helps to keep students on track to meet a-g requirements and CTE Course Pathways which are part of the CA Schools 
Dashboard College and Career Readiness indicators. By utilizing the 4-year planning tool in Aeries, counselors easily access reports with 
real-time grades to ensure students are on track. Counselors spend their time monitoring unduplicated count student groups and intervening 
more rapidly than before. A study by the PPIC written by Gao and Johnson, states that it is critical to monitor all four years in high school and 
especially the 11th and 12th grades as this is when unduplicated students begin the slide to mediocrity and lose ground on meeting the a-g 
requirements. Unduplicated students are more likely to begin to slowly drop out of school when there are no policies, processes, and tools in 
place to help monitor their advancement towards the completion of their 4-year plan. Course counseling and academic supports affect 
students’ course-taking decisions. In the absence of an effective course counseling and targeted academic support system, these students 
may fail to progress in a–g sequence, even when they are ready. This is especially problematic in light of the high educational aspirations 
that students have for themselves and that parents have for their children. This is why it is imperative that policies and tools such as the 
Aeries 4-year planning tool be used to ensure unduplicated students do not go unnoticed. (Goal 1 Action 3)  
 
The Seal of Biliteracy is another CA Schools Dashboard College and Career Readiness indicator. Learning to be literate (read, write, speak, 
listen) in another language (s) has benefits for students to be more marketable in the workforce, will enhance your lifestyle to be able to 
understand multiple languages and cultures for purposes of travel and being able to fully engage and immerse oneself while visiting a 
country and being able to communicate with people to build relationships, and learning another language helps to develop academic skills 
which involve problem-solving and critical thinking such as in math. (Armstrong, P. W., & Rogers, J. D.). Closing the achievement gap for 
English learners requires schools to value and build upon the knowledge and skills English learners have in their home languages that can 
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support the development of English proficiency. Recognizing these assets also helps English learners feel that their language and culture are 
valued at school. (Global CA Initiative) More students earning the Seal of Biliteracy means more young people will enter the workforce with 
the skills and knowledge to keep California’s economy thriving and continue its role as a global leader. (Global CA Initiative) (Goal1, Action 4)  
 
Some key findings in recent research show the impact of students taking Advanced Placement (AP) or International Baccalaureate (IB) 
courses: Students from all races and levels of income are 10-20 percent more likely to complete college if they have ever taken an AP 
course, regardless of whether or not they took or passed the exam. Additionally, students who have taken and passed an exam are 26-34 
percent more likely to graduate than their non-AP-taking counterparts. (Doughtery, C, Mellor, L, Jian, S.) Also, students who enroll in AP and 
IB classes are often more engaged in instruction, which has the potential to boost their attendance and seems to impact high school 
completion rates. (http://eosschools.org/equityexcellence). Since the data and evidence-based practice shows that students who take at least 
one AP or IB class have more resilience and grit to completing college, the underrepresented groups and the achievement gap that they 
have between their peers should be accessing, enrolling in, and completing an AP or IB course at least once during their high school career. 
(Goal 1, Action 5) 
 
A district-wide AVID coordinator is funded for the program which only remains at Roseville High School. AVID is a research-based, proven 
program that accelerates learning. Although AVID will primarily serve our unduplicated count student groups, it will also focus on other 
students that may be the first to attend college in their families. The district feels that the evidence of successful college admissions by 
students from the program is evidence to continue its support. AVID, an acronym for Advancement Via Individual Determination, is an 
"untracked" program designed to help underachieving students with high academic potential prepare for entrance to colleges and 
universities. The AVID approach to untracking places previously underachieving students (who are primarily from low income and ethnic or 
linguistic minority backgrounds) in the same college preparatory academic program as high-achieving students (who are primarily from 
middle or upper-middle income and "majority" backgrounds). AVID features a rigorous academic elective course with a sequential curriculum 
for grades 7 through 12 that focuses on writing, inquiry, and collaboration as methodologies to accelerate student progress. 
https://www2.ed.gov/pubs/ToolsforSchools/avid.html (Goal 1, Action 7) 
 
There is district funding for College and Career visits. These field trips are geared towards our having our unduplicated student counts group 
(English Learner, AVID, SED, Title I, etc) onto college campuses during high school (9-11th) to be able to see, hear and engage on a college 
campus through a tour and by asking questions from actual college students who were once their age explain to them all of the benefits and 
highlights of college or learn from an expert in a career that they have high interest in and what it takes to attain that job. The goal would be 
to encourage and give confidence to the students at an early age in high school to prepare accordingly for the college or career they are 
interested in. When the study talks about "least selective institutions" they are referring to community colleges and stopping there. It is 
imperative to show underrepresented students while in high school what a selective school looks like and that it is attainable. (Goal 1, Action 
8) The field trip is sponsored by the school district for the students.  
 
Our UC/CSU A-G and Credit Recovery programs run through Independence High School during the school year (Fall, Winter, and Spring) 
and have a Summer Session CR Principal and Assistant Principal to help intervene in the summer. Throughout the year, large numbers of 
students who have failed a course or received a D when they needed a C to meet A-G requirements have been supported through credit 
recovery. The district credit recovery program has been successful in helping our unduplicated count students who were approximately 10% 

http://eosschools.org/equityexcellence
https://www2.ed.gov/pubs/ToolsforSchools/avid.html
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lower than the previous year's students to graduate. The ability to remediate a failed grade within the school year to get them back on track 
for graduation is needed. All of the school sites will offer on-site credit and unit recovery before and after school to help remediate D and F 
grades that may have been earned in 21-22. Transportation will be provided for students at Roseville and Oakmont who stay later to access 
credit recovery on-site after school or utilize the tutoring center on the campus for additional help. Additionally, Roseville Adult School 
concurrently enrolls our seniors who are in danger of not passing their senior year. Students can recover a grade while remaining at their 
home school, thus preparing them to graduate on time and onto college or a career. The feedback from students indicates taking credit 
recovery courses whether through Edgenuity or RJUHSD has helped them to remediate their grades and allowed them another chance at 
attending college or graduating from high school on time with their peers. Specifically for the unduplicated count and at-risk students, NACOL 
wrote a paper on the promising practices of using credit recovery to remediate a failed grade that was earned in the traditional class setting. 
This study goes on to state that students who do not typically thrive in an on-ground environment prefer the online or blended learning model 
as it allows them to lead and take charge of their learning. The promise of using online learning in providing an alternative method of 
instruction for at-risk students is demonstrated by the increasing number of school districts implementing online curricula for at-risk students 
and dropouts, and the success of many of these online credit recovery programs. (Watson, Gemin) (Goal 1, Action 9) 
 
Our unduplicated student count group is typically in need of additional school materials and supplies in order to participate fully. LCAP 
funding has been earmarked to help students meet their basic needs to participate as a student in the RJUHSD. (Goal 1, Action 10) 
 
Learner Driven Instruction (LDI) 
LDI is a structure where teachers activate students’ ability to discover and engage in their learning through clearly communicated and 
relevant learning goals, rigorous expectations, and a continuous feedback loop so that students can self-monitor and assess their own 
progress while the teacher assesses standards mastery. LDI professional development is provided for all teachers. As part of LDI 
implementation, teachers identify students not meeting standards and seek to intervene with support. This benefits all students and is 
specifically targeted to close the achievement gap. Research shows that teachers who identify learning gaps early and intervene with 
specific, targeted instructional strategies, are able to close the achievement gap for struggling students (Marzano, Pickering, Pollock). As 
math and science teachers are in the curriculum renewal process, they have had specific training and support in this area; science began in 
2018 and math in 2020. Science will reevaluate its scope and sequence as it has completed its first cycle of students taking all three courses 
in order, while math will continue to embark on its implementation of revised scope and sequence of courses. (Goal 3, Action 4) 
 
Math teachers are redesigning the math curriculum to allow for different instructional strategies that are more applied, open-ended, and 
inclusive of all students' needs. Both national research and our own internal district data provide ample evidence of the need to support all 
students in math achievement. The team is currently revising course sequences to allow for more students to succeed in math and reach 
higher math courses. The team also needs to establish clear district-wide expectations on performance tasks and assessments. (Goal 2 
Actions 1-9) 
 
Aligning the Science and Engineering practices, our new science courses include all four Next Generation Science Standards (NGSS) 
domains (Biology, Physics, Chemistry, Earth/Space) with emphasis on critical thinking via projects and labs. We are providing ongoing 
training to incorporate LDI and Project-Based Learning. Teachers are implementing open-source digital textbooks for Biology, Physics, and 
Chemistry; re-establishing common scope and sequence, and continuing to develop and refine student projects. The next step will be to 
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revise common assessments to monitor and support the implementation of NGSS. (Goal 2, Actions10-15) 
 
Due to not meeting the threshold of 95% participation rate on the CAASPP in math and English for Students with Disabilities, we must meet 
the 95% participation rate in order to not be in targeted assistance under the Special Education Plan. The Executive Director of Special 
Education will work with the Director of CTE and Assessment/Accountability to ensure site testing coordinators test 95% or more of their 
students with disabilities on the CAASPP. (Goal 2, Action 16) 
 
Equity and Inclusion 
Co-Teaching: All sites are funded for staffing of intervention sections. Co-teaching is when there are two teachers who are paired together in 
one core general education class to co-plan, co-instruct, and co-assess a group of students with diverse needs. Co-teaching increases the 
achievement of students in this type of setting. In 2019-2020 the district had 4 co-taught math or English classes. This year there are 14 co-
taught math and English classes across the district. The district will continue expanding the use of co-teaching until each comprehensive 
school site has co-teaching classes in math, English, and science. When teachers have opportunities to teach as part of a team so they can 
both teach and lead, student achievement is two times higher when compared to traditionally staffed classrooms across the district. In co-
teaching classrooms, the achievement gap between low-income students of color and white students is closing on measures such as 
mathematics and English Language Arts. (Berry, Bishop, Nazareno) Additionally, the district's special education and English learner 
programs are progressively increasing their overall integration with the district's other instructional programs to help underserved students 
improve their behavioral skills, enhance their academic achievement, increase their high school graduation rate, and improve their college 
and career readiness. (Goal 3 Action 1) 
 
PSAT: All 10th-grade students are given the opportunity to take the PSAT-10. The purpose of this is to have the student be exposed to a 
national standardized test for the purposes of college entrance and to be able to use the free college board tools which help students to 
prepare for SAT tests and for taking the PSAT-NMSQT as a junior which would allow the student to qualify for the National Merit Scholarship. 
Earning a high score on the PSAT NMSQT would help a high-performing and low-income student secure much-needed scholarship funds to 
be able to attend college with hopefully most of the tuition or other peripheral items paid for. The PSAT-10 is also used to identify the student 
who has the ability to take an Advanced Placement, International Baccalaureate, Dual Enrollment, or other college courses as Academic 
Enrichment to give them the experience and rigor at the college level while still in high school. By doing this, students who enroll in AP and IB 
classes are often more engaged in instruction, which has the potential to boost their attendance and seems to impact high school completion 
rates. By taking at least one rigorous college-level course, the research indicates the retention rate in college increases as well. This is partly 
due to an unduplicated student's experience of completing a college-level course in a safe and supportive environment. 
(http://eosschools.org/equityexcellence). To ensure unduplicated students have the opportunity to take the PSAT, the LCAP gives them the 
opportunity to do this for free. (Goal 3, Action 2) 
 
English Learner Development: The main focus area for improvement for our English Learner population is to increase the graduation rate. 
This has always been an RJUHSD goal; however, with the pandemic, this outcome has become even more essential as COVID 19 has 
disproportionately impacted our English Learner families. According to the CA 2020 Dashboard, our district’s graduation rate for our EL 
students was 78.1%. On the contrary, the same data source shows that 90.2% of all students are graduating. Our goal is to increase the EL 
graduation rate by 2% each year; thus over a three-year period, increase our EL graduation rate by 6% (up to 84.1%). 

http://eosschools.org/equityexcellence


 
 

2022-23 Local Control Accountability Plan for Roseville Joint Union High School District Page 79 of 116 

--District Professional Learning Plan: Partly as a result of an FPM finding but mostly because we know it’s the best practice for serving 
English Learners, the RJUHSD has created and is in the beginning stages of implementing, a site-based professional development plan to 
better support this key cohort of students. Our goal for this multi-year plan is twofold: 1. to construct a more systematized means of support 
for our newcomer students and 2. to design and execute a plan to provide integrated ELD across all content areas. This integrated approach 
to ELD will be specific to each site’s individual English Learner population, including their English proficiency levels, backgrounds, strengths, 
and areas of improvement. Key team members from each site will kick off this endeavor by attending Sac County Office of Education’s multi-
day RISE Training. In between the SCOE PD, our district teams will continue to meet, collaborate, plan, and implement our work. We are 
currently working on a means to evaluate our work as we move forward. Our ultimate goal is to have a more cohesive plan to serve our 
newcomer population, as well as to have integrated ELD implemented in all classrooms. 
--EL Rise Leadership Team: RJUHSD is dedicated to providing all our EL students with dynamic first instruction and support. Each school 
site has identified a group of teachers, counselors, and support staff to participate in their EL Rise leadership teams. The EL Rise leadership 
team will lead the development and implementation of professional development for their school site. Each team will be responsible for 
developing a plan based on their EL population needs and then providing professional development in those identified areas. Specifically, all 
school sites will provide professional development on the ELD standards, Integrated ELD instruction, scaffolding, and differentiation. In 
addition, the EL Rise teams will develop a new process for the registration of new newcomer students. The new registration process will 
allow schools to identify academic needs or gaps along with identifying the social-emotional needs of our newcomer students. In doing so, 
the school teams will be able to offer a form of wrap-around services to students as they enroll. This will lead us to support our EL students' 
academic and social-emotional needs in order to nurture their growth and integration into our educational system.  
--EL Instructional Coach: To support EL students' academic success EL Instructional Coaches will be placed at a couple of school sites. The 
EL Instructional Coach will be responsible for providing professional development to teachers. The EL Instructional Coach will also be 
available to work with individual teachers on a one-on-one basis. In addition, the EL Instructional Coach will collaborate with site 
administration and school counselors to offer guidance on the placement of EL students' academic plans. (Goal 3, Action 3) 
 
Restorative Practices: All humans are hardwired to connect. Just as we need food, shelter, and clothing, human beings also need strong and 
meaningful relationships to thrive. Restorative practices is an emerging social science that studies how to strengthen relationships between 
individuals as well as social connections within communities such as a school. A growing body of research studies proves social and 
emotional skills matter and will increasingly play an important role as young people progress into adulthood. These skills are linked to 
increased academic performance and employability and decreased anti-social behavior and mental health issues. Research has shown that 
all students and students with tough life circumstances and trauma can thrive when given a safe, nurturing, and supportive environment 
along with genuinely connecting with a trusted adult who will unconditionally support them with direct and honest feedback, so the lessons 
learned from failure are reflected upon and the student is provided the chance to try again and succeed. Above all, cultivating social and 
emotional skills is learning at the deepest levels. Social-Emotional Learning (SEL) identifies six areas of focus: emotion management, 
empathy, teamwork, initiative, responsibility, and problem-solving. For teens, social and emotional learning helps build resiliency and a sense 
of agency skills critical for navigating toward positive futures of their own design. Social and emotional skills are the skills for action that help 
youth on that path. These skills go by several names: 21st-century skills, soft skills, and experiential learning, just to name a few. (Smith, 
Larson, Hillaker, McGovern, Peck) (Goal 3, Action 6) 
 
Safety and Wellness 
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Wellness Centers. This is intensive support for students who are struggling on a variety of levels (Horner, Sakai). The district's plan for 
supporting students on the socio-emotional level can lead to student gains in their social-emotional skills, improved attitudes about 
themselves, others, and the school, and hopefully increased performance on standardized achievement tests (Elias, 2014). The district will 
continue to enhance the services of the Wellness Center at each school. The three Wellness Coordinators will supervise and coordinate 
resources and services and personnel at the comprehensive and alternative school sites. The coordinators will provide training and support 
to 35+ social work interns who will support our unduplicated count groups who are struggling with, discipline, attendance, etc. Additionally, 
there will be mental health associates providing mentorship, groups, and individual therapy, to students in the wellness centers. The 
Wellness Coordinators will continue to write grants and move towards implementing Medi-cal billing in 2021-2023. RJUHSD recognizes the 
importance of family engagement and its correlation to graduation rates. Therefore, we have collaborated with the Parent Teacher Home 
Visit Project (PTHVP). This program is nationally recognized and has had a significant impact on family engagement. Previous research has 
established consistent and reliable connections between families’ involvement in student learning—through practices such as shared 
reading, homework monitoring, and volunteering at school—with attendance and academic achievement (Hill and Tyson, 2009; Poomeranz, 
Moorman & Litwach, 2007; Jeynes, 2005; 2012). Studies also show that family engagement matters to the success of the school as an 
enterprise. These home visits will build relationships with students and their families. Therefore, we have over 100 employees trained in this 
particular model and we have seen success in the engagement of parents of students. We will continue to offer training opportunities to 
individuals who work with all families. Family and Community Engagement (FACE) Liaisons have been critical in offering families a multitude 
of services. FACE liaisons will be able to guide families in creating a connection to their schools by offering direct contact with school 
administrators, school counselors, teachers, and school activities. FACE liaisons will be instrumental in opening means of communication 
between families and schools and the district office. Throughout the school year, a number of workshops and presentations will be made 
available to families in their native language and English. Some of the topics include navigating the educational system, college and career 
readiness, and related community resources. FACE liaisons will also help families with social-emotional needs as well as community support. 
Based on feedback from the 2022 LCAP survey and LCAP Advisory Committee, and DELAC meetings, families requested more family 
engagement opportunities. The school sites and district will work collaboratively to create more opportunities for families to engage in topics 
covering mental health, drug, and alcohol awareness, vaping, suicide prevention, digital citizenship, and information on college and career 
readiness. Sites also will use their site funding to contribute to the increase of parent engagement and involvement. Research states that 
home involvement with children's schools supports their achievement (Epstein, 1995). Family involvement takes distinct forms for different 
communities, due to varied understandings of the roles that families play in school and the expectation for "involvement" as understood by 
school staff. Since other family members and individuals in communities often engage with schools on behalf of children. Research also 
demonstrates that schools benefit from families' funds of knowledge (Moll, Amanti, Neff & Gonzalez, 1992). Therefore, it is important to forge 
relationships between families and teachers in their children's schools (Valdes, 1996). Building family/teacher and family/school relationships 
by presenting facts and resources that educators of diverse learners need to know in order to promote communication between home and 
school will create an outcome of increased student achievement. (Goal 4 Actions1-4) 
 
Our Positive Behavior Intervention and Support program has produced a reduced number of suspensions and expulsions overall in 21-22 
compared to previous years' pre-pandemic. We still have a disproportionate number of students who are suspended or expelled especially 
students with IEPs, English Learners, or who are Latinx. This proactive framework is designed to provide positive counseling support for 
students with academic struggles, attendance, and behavior issues, and not engaging with the school in general. Due to a positive and 
strengths-based focus on what students need to do to put themselves in a positive situation to be able to attend classes regularly. 
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Additionally, staff will receive training on Restorative Practices which compliments the proactive approach of harm reduction, strengths-based 
and coming from a position of empathy and understanding to resolve an issue and ultimately learning how to be a reflective practitioner of 
how not to make a mistake the second time. PBIS will continue to improve upon the Tier I, II, and III interventions continue to use data and 
work on positive behavior modification and rewards. (Goal 4, Action 5) 
 
 
 

 
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage 
required. 
 

The Roseville Joint Union High School District (RJUHSD) has an unduplicated pupil count of 22%.  RJUHSD 2022-2023 minimum 
proportionality is 5.13% with an estimated supplemental grant of $5,201,400.  Supplemental funds are used to fund a number of research 
and evidence-based actions and services.  Our LCAP goals and actions serve all students, but a focus and intention are on our targeted 
student populations: Low Income, English Learners, and our foster and homeless youth.  We disaggregate data to evaluate how all of our 
targeted subgroups are performing and to determine how to best utilize supplemental funds to ensure that all students' needs are met.  The 
district believes that each of the goals and actions is the most effective way to close the achievement gap.  Based on our experience, 
research, and most importantly, time spent with various stakeholders throughout the schools and community, we believe the services and 
actions in our LCAP for 2021-2022 will have a significant impact.  The district is continually committed to continually evaluating what is 
working and what may not be working and is ready to adjust the plan as needed.  Every goal and action is aligned to help the unduplicated 
student groups be considered first and foremost when accessing any of the services described previously.  There is an intentional focus on 
targeted student groups based on the CA Schools Dashboard system if you are in the red or orange categories if you are a student with 
disabilities and a not meeting a target is being flagged within the Special Education Plan as well as looking at local indicators.  Additionally, 
foster, homeless, English learner, and low-income students are self-identified at the time of registration at the school and are automatically 
given a needs assessment through their counselor, and then other Tier II interventions and services are applied as indicated by the student 
and family as seeking needs or help with based on the assessment.  The school team wraps around the student to ensure that they are 
welcomed, safe, taken care of, and given every opportunity to succeed in high school.  The School Support Team will continue to check in on 
the students to ensure they are on the path to success.         

 
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 
 

Currently the district is at 22% for their unduplicated pupil count and therefore does not meet the 55% threshold.         
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Staff-to-student ratios by 
type of school and 
concentration of 
unduplicated students 

Schools with a student concentration of 55 percent or 
less 

Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
classified staff providing 
direct services to students 

                  

Staff-to-student ratio of 
certificated staff providing 
direct services to students 
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2022-23 Total Expenditures Table 
 

Totals LCFF Funds Other State 
Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-

personnel 
Totals          $5,201,400.00         $4,636,817.00  $835,649.00 $10,673,866.00 $9,430,222.00 $1,243,644.00 

 
Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 

1 1.1 Implement and 
sustain Dual 
Enrollment        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

   
$50,000.00 $50,000.00 

1 1.2 Increase enrollment 
in and completion of 
CTE Programs of 
Study        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

$30,000.00 $287,500.00 
 

$177,700.00 $495,200.00 

1 1.3 Implement the 4 year 
Planning tool in 
Aeries        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

$1,511,892.00 
   

$1,511,892.00 

1 1.4 Seal of Biliteracy        XEnglish Learners        
XFoster Youth        
XLow Income        
 

   
$1,000.00 $1,000.00 

1 1.5 AP/IB Increased 
student course 
enrollment and 
completion        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

   
$20,000.00 $20,000.00 

1 1.6 Students with 
Disabilities:  Higher 
Education        

XStudents with 
Disabilities        
 

 
$200.00 

  
$200.00 

1 1.7 Achievement Via 
Individual 
Determination (AVID) 
Program        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

$45,811.00 
   

$45,811.00 

1 1.8 College and Career 
Visits        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

$20,000.00 
   

$20,000.00 

1 1.9 Credit Recovery        XEnglish Learners        
XFoster Youth        

$30,000.00 
  

$227,949.00 $257,949.00 
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Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 
XLow Income        
 

1 1.10 Additional Materials 
and Supplies        

XFoster Youth        
XLow Income        
 

$38,688.00 
   

$38,688.00 

2 2.1 Math:  Redesign the 
math curriculum        

XEnglish Learners        
XFoster Youth        
XLow Income         

    
$0.00 

2 2.2 Math:  Parent 
Engagement and 
Student Feedback        

XEnglish Learners        
XFoster Youth        
XLow Income         

   
$6,000.00 $6,000.00 

2 2.3 Next Generation 
Science Standards 
Implementation        

XEnglish Learners        
XFoster Youth        
XLow Income         

    
$0.00 

2 2.4 Students with 
Disabilities:  CAASPP 
Participation        

XStudents with 
Disabilities         

    
$0.00 

3 3.1 Increase co-teaching 
in core content areas.        

XEnglish Learners        
XFoster Youth        
XLow Income         

$746,374.00 $2,036,980.00 
  

$2,783,354.00 

3 3.2 Equity and Inclusion: 
PSAT        

XEnglish Learners        
XFoster Youth        
XLow Income         

$50,000.00 
   

$50,000.00 

3 3.3 Equity and Inclusion: 
English Language 
Development (ELD)        

XEnglish Learners         $861,560.00 
   

$861,560.00 

3 3.4 Equity and Inclusion:  
LDI Professional 
Learning        

XEnglish Learners        
XFoster Youth        
XLow Income         

$152,464.00 
   

$152,464.00 

3 3.5 Equity and Inclusion:  
Resources and 
Communication        

XEnglish Learners        
XFoster Youth        
XLow Income         

    
$0.00 

3 3.6 Equity and Inclusion:  
Restorative Practices        

XEnglish Learners        
XFoster Youth        
XLow Income         

 
$25,000.00 

  
$25,000.00 

4 4.1 Wellness:  
Implementation of 
Wellness Centers        

XEnglish Learners        
XFoster Youth        
XLow Income         

$986,902.00 $70,000.00 
 

$192,000.00 $1,248,902.00 

4 4.2 Wellness: Parent 
Engagement        

XEnglish Learners        
XFoster Youth        
XLow Income         

$652,709.00 
  

$161,000.00 $813,709.00 
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Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 
4 4.3 Positive Behavior 

Intervention and 
Supports (PBIS)        

XEnglish Learners        
XFoster Youth        
XLow Income         

$75,000.00 
   

$75,000.00 

4 4.4 Student Health and 
Well-Being:  Nurse        

XAll         
 

$1,215,797.00 
  

$1,215,797.00 

4 4.5 Safety on Campus:  
Youth Services 
Officer        

XAll         
 

$667,590.00 
  

$667,590.00 

4 4.6 Athletics:  Certified 
Trainers on Campus        

XAll         
 

$312,750.00 
  

$312,750.00 

4 4.7 Athletics:  Inside Out 
Initiative 
Implementation        

XAll         
 

$10,000.00 
  

$10,000.00 

4 4.8 Athletics:  Student 
Participation        

XEnglish Learners        
XFoster Youth        
XLow Income         

 
$10,000.00 

  
$10,000.00 

4 4.9 Athletics:  Student 
Committee        

XAll         
 

$1,000.00 
  

$1,000.00 

4 4.10 Athletics:  Plans        XAll         
    

$0.00 
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2022-23 Contributing Actions Table 
 

1. Projected 
LCFF Base 

Grant 

2. Projected 
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

3. Projected 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(2 divided by 

1) 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

Total 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 

(3 + Carryover 
%) 

4. Total 
Planned 

Contributing 
Expenditures  
(LCFF Funds) 

5. Total 
Planned 

Percentage of 
Improved 
Services  

(%) 

Planned 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(4 divided by 

1, plus 5) 

Totals by 
Type 

Total LCFF 
Funds 

$111,412,039 $5,100,443 4.58% 0.06% 4.64% $5,201,400.00 0.00% 4.67 % Total:         $5,201,400.00 
        LEA-wide 

Total:         $3,667,818.00 

        Limited Total:         $1,457,771.00 
        Schoolwide 

Total:         $75,811.00 
 

Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

1 1.1 Implement and sustain Dual 
Enrollment 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
9-12         

  

1 1.2 Increase enrollment in and 
completion of CTE 
Programs of Study 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
9-12         

$30,000.00 
 

1 1.3 Implement the 4 year 
Planning tool in Aeries 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $1,511,892.00 
 

1 1.4 Seal of Biliteracy XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
9-12         

  

1 1.5 AP/IB Increased student 
course enrollment and 
completion 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         
  

1 1.7 Achievement Via Individual 
Determination (AVID) 
Program 

XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Roseville High 
School        
9-12         

$45,811.00 
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Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

1 1.8 College and Career Visits XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
9-11         

$20,000.00 
 

1 1.9 Credit Recovery XYes     
 

XSchoolwide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
9-12         

$30,000.00 
 

1 1.10 Additional Materials and 
Supplies 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XFoster Youth        
XLow Income         

XAll Schools         $38,688.00 
 

2 2.1 Math:  Redesign the math 
curriculum 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         
  

2 2.2 Math:  Parent Engagement 
and Student Feedback 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

   

2 2.3 Next Generation Science 
Standards Implementation 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         
  

3 3.1 Increase co-teaching in core 
content areas. 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $746,374.00 
 

3 3.2 Equity and Inclusion: PSAT XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools        
10         

$50,000.00 
 

3 3.3 Equity and Inclusion: 
English Language 
Development (ELD) 

XYes     
 

XLEA-wide         XEnglish Learners         XAll Schools        
9-12         

$861,560.00 
 

3 3.4 Equity and Inclusion:  LDI 
Professional Learning 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $152,464.00 
 

3 3.5 Equity and Inclusion:  
Resources and 
Communication 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         
  

3 3.6 Equity and Inclusion:  
Restorative Practices 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         
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Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

4 4.1 Wellness:  Implementation 
of Wellness Centers 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $986,902.00 
 

4 4.2 Wellness: Parent 
Engagement 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $652,709.00 
 

4 4.3 Positive Behavior 
Intervention and Supports 
(PBIS) 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $75,000.00 
 

4 4.8 Athletics:  Student 
Participation 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         
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2021-22 Annual Update Table 
 

Totals 
Last Year's 

Total Planned 
Expenditures 
(Total Funds) 

Total Estimated  
Expenditures 
(Total Funds) 

Totals          $8,745,865.00 $9,854,955.00 

 
Last Year's 

Goal # 
Last Year's Action 

# 
Prior Action/Service Title Contributed to Increased 

or Improved Services? 
Last Year's Planned 

Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
1 1.1 Implement and sustain Dual 

Enrollment        
Yes     
X 
 

$88,166.00 $81,900.00 

1 1.2 Increase enrollment in and 
completion of CTE Programs of 
Study        

Yes     
X 
 

$187,293.00 $197,705.00 

1 1.3 Implement the 4 year Planning tool 
in Aeries        

Yes     
X 
 

$1,303,657.00 $1,287,374.00 

1 1.4 Seal of Biliteracy        Yes     
X 
 

$0.00 $0.00 

1 1.5 AP/IB Increased student course 
enrollment and completion        

Yes     
X 
 

$30,000.00 $23,745 

1 1.6 Students with Disabilities:  Higher 
Education        

No      
X 
 

$1,000.00 $200.00 

1 1.7 Achievement Via Individual 
Determination (AVID) Program        

Yes     
X 
 

$42,466.00 $44,162.00 

1 1.8 College and Career Visits        Yes     
X 
 

$10,000.00 $63.00 

1 1.9 Credit Recovery        Yes     
X 
 

$1,087,476.00 $440,107.00 

1 1.10 Additional Materials and Supplies        Yes     $40,202.00 $39,702.00 
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Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
X 
 

2 2.1 Math:  Redesign the math 
curriculum        

Yes     
X 
 

$473,000.00 $0.00 

2 2.2 Math:  Parent Engagement and 
Student Feedback        

Yes     
X 
 

$6,000.00 $2,000.00 

2 2.3 Next Generation Science Standards 
Implementation        

Yes     
X 
 

$85,000.00 $15,000 

2 2.4 Students with Disabilities:  CAASPP 
Participation        

No      
X 
 

$0.00 $0.00 

3 3.1 Increase co-teaching in core 
content areas.        

Yes     
X 
 

$1,644,808.00 $3,165,377.00 

3 3.2 Equity and Inclusion: PSAT        Yes     
X 
 

$42,000.00 $46,454.00 

3 3.3 Equity and Inclusion: English 
Language Development (ELD)        

Yes     
X 
 

$845,078.00 $818,276.00 

3 3.4 Equity and Inclusion:  UDL 
Professional Learning        

Yes     
X 
 

$50,000.00 $12,437.00 

3 3.5 Equity and Inclusion:  Resources 
and Communication        

Yes     
X 
 

$0.00 $0.00 

3 3.6 Equity and Inclusion:  Restorative 
Practices        

Yes     
X 
 

$25,000.00 $0.00 

4 4.1 Wellness:  Implementation of 
Wellness Centers        

Yes     
X 
 

$1,232,536.00 $1,059,899.00 

4 4.2 Wellness: Parent Engagement        Yes     
X 
 

$752,814.00 $665,800.00 
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Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
4 4.3 Positive Behavior Intervention and 

Supports (PBIS)        
Yes     
X 
 

$75,000.00 $63,200.00 

4 4.4 Student Health and Well-Being:  
Nurse        

No      
X 
 

$262,534.00 $1,087,108.00 

4 4.5 Safety on Campus:  Youth Services 
Officer        

No      
X 
 

$173,835.00 $592,219.00 

4 4.6 Athletics:  Certified Trainers on 
Campus        

No      
X 
 

$67,000.00 $185,500.00 

4 4.7 Athletics:  Inside Out Initiative 
Implementation        

No      
X 
 

$120,000.00 $10,648.00 

4 4.8 Athletics:  Student Participation        Yes     
X 
 

$10,000.00 $16,079.00 

4 4.9 Athletics:  Student Committee        No      
X 
 

$1,000.00 $0.00 

4 4.10 Athletics:  Plans        No      
X 
 

$90,000.00 $0.00 
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2021-22 Contributing Actions Annual Update Table 
 

6. Estimated  
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

(Input Dollar 
Amount) 

4. Total Planned 
Contributing 
Expenditures  
(LCFF Funds) 

7. Total Estimated  
Expenditures for 

Contributing 
Actions  

(LCFF Funds) 

Difference 
Between Planned 

and Estimated  
Expenditures for 

Contributing 
Actions 

(Subtract 7 from 
4) 

5. Total Planned 
Percentage of 

Improved 
Services (%) 

8. Total Estimated  
Percentage of 

Improved 
Services  

(%) 

Difference 
Between Planned 

and Estimated  
Percentage of 

Improved 
Services 

(Subtract 5 from 
8) 

$4,924,504.00         $5,180,448.00         $4,862,292.00         $318,156.00         0.00%         0.00%         0.00%         
 

Last 
Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

1 1.1 Implement and sustain Dual 
Enrollment 

XYes     
 

$88,166.00 $81,900 0% 0% 

1 1.2 Increase enrollment in and 
completion of CTE Programs 
of Study 

XYes     
 

$25,000.00 $25,000.00 0% 0% 

1 1.3 Implement the 4 year Planning 
tool in Aeries 

XYes     
 

$1,188,657.00 $1,287,374 0% 0% 

1 1.4 Seal of Biliteracy XYes     
 

$0 $0 0% 0% 

1 1.5 AP/IB Increased student 
course enrollment and 
completion 

XYes     
 

$30,000 $23,745 0% 0% 

1 1.7 Achievement Via Individual 
Determination (AVID) Program 

XYes     
 

$42,466.00 $44,162 0% 0% 

1 1.8 College and Career Visits XYes     
 

$10,000.00 $63 0% 0% 

1 1.9 Credit Recovery XYes     
 

$30,000.00 58,212.00 0% 0% 

1 1.10 Additional Materials and 
Supplies 

XYes     
 

$40,202.00 $39,702 0% 0% 

2 2.1 Math:  Redesign the math 
curriculum 

XYes     
 

$0 $0 0% 0% 

2 2.2 Math:  Parent Engagement 
and Student Feedback 

XYes     
 

$0 $0 0% 0% 
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Last 
Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

2 2.3 Next Generation Science 
Standards Implementation 

XYes     
 

$85,000 $15,000 0% 0% 

3 3.1 Increase co-teaching in core 
content areas. 

XYes     
 

$785,529.00 $679,959 0% 0% 

3 3.2 Equity and Inclusion: PSAT XYes     
 

$42,000.00 $0.00 0% 0% 

3 3.3 Equity and Inclusion: English 
Language Development (ELD) 

XYes     
 

$839,078.00 $818,276 0% 0% 

3 3.4 Equity and Inclusion:  UDL 
Professional Learning 

XYes     
 

$0 $0 0% 0% 

3 3.5 Equity and Inclusion:  
Resources and 
Communication 

XYes     
 

$0 $0 0% 0% 

3 3.6 Equity and Inclusion:  
Restorative Practices 

XYes     
 

$0 $0 0% 0% 

4 4.1 Wellness:  Implementation of 
Wellness Centers 

XYes     
 

$1,162,536.00 $1,059,899 0% 0% 

4 4.2 Wellness: Parent Engagement XYes     
 

$736,814.00 $665,800 0% 0% 

4 4.3 Positive Behavior Intervention 
and Supports (PBIS) 

XYes     
 

$75,000.00 $63,200 0% 0% 

4 4.8 Athletics:  Student 
Participation 

XYes     
 

$0 $0 0% 0% 
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2021-22 LCFF Carryover Table 
 

9. Estimated 
Actual LCFF 
Base Grant 
(Input Dollar 

Amount) 

6. Estimated 
Actual LCFF 

Supplemental 
and/or 

Concentration 
Grants 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

10. Total 
Percentage to 

Increase or 
Improve 

Services for 
the Current 
School Year 

(6 divided by 9 
+ Carryover 

%) 

7. Total 
Estimated 

Actual 
Expenditures 

for 
Contributing 

Actions  
(LCFF Funds) 

8. Total 
Estimated 

Actual 
Percentage of 

Improved 
Services  

(%) 

11. Estimated 
Actual 

Percentage of 
Increased or 

Improved 
Services 

(7 divided by 
9, plus 8) 

12. LCFF 
Carryover — 

Dollar Amount 
(Subtract 11 
from 10 and 

multiply by 9) 

13. LCFF 
Carryover —  
Percentage 

(12 divided by 
9) 

$100,664,435 $4,924,504.00 0% 4.89% $4,862,292.00 0.00% 4.83% $62,212.00 0.06% 
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Instructions 
Plan Summary 

Engaging Educational Partners 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students  

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, 
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support 
Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual 
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). 
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.  

The LCAP development process serves three distinct, but related functions:  

• Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning 
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and 
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and 
community needs to ensure opportunities and outcomes are improved for all students. 

• Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made 
through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's 
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to 
be included in the LCAP. 

• Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require LEAs to 
show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in proportion to 
the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]). 

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC 
sections 52064[b][1] and [2]).  

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]). 

mailto:lcff@cde.ca.gov
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The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement 
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP 
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging 
educational partners.  

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of 
the school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 
52066, 52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all 
budgeted and actual expenditures are aligned. 

The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 
1840 (Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on 
actions included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, 
English learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more 
accessible for educational partners and the public. 

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through 
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved 
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended 
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and educational partner engagement functions:  

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the 
LEA using its budgetary resources to respond to TK–12 student and community needs, and address any performance gaps, including 
by meeting its obligation to increase or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners, 
research, and experience, will have the biggest impact on behalf of its TK–12 students.  

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when 
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the 
purpose that each section serves. 

Plan Summary 
Purpose 
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A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP. 

Requirements and Instructions 
General Information – Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. For example, 
information about an LEA in terms of geography, enrollment, or employment, the number and size of specific schools, recent community 
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP. 

Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the 
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what 
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific 
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved 
performance for these students. 

Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or 
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b) 
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. 
What steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include 
a goal to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include 
this goal and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data 
including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard. 

LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP. 

Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI) 
under the Every Student Succeeds Act must respond to the following prompts: 

● Schools Identified: Identify the schools within the LEA that have been identified for CSI.  

● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included 
a school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed 
through the implementation of the CSI plan. 

● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of 
the CSI plan to support student and school improvement. 

Engaging Educational Partners 
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Purpose 
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the 
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such 
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally 
identified priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.  

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The 
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA 
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing 
this section.  

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers, 
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school 
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The 
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must 
also consult with the special education local plan area administrator(s) when developing the LCAP.  

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in 
developing the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as 
applicable (e.g., schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between 
schoolsite and district-level goals and actions.  

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group 
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/. 

Requirements and Instructions 
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is 
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process: 

Local Control and Accountability Plan: 
For county offices of education and school districts only, verify the LEA: 

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section 
52062(a)(1) or 52068(a)(1), as appropriate. 

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance 
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate. 

https://www.cde.ca.gov/re/lc/
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c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to 
be included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), 
as appropriate. 

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate. 

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or 
52068(b)(2), as appropriate. 

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the 
LCAP.” 

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum, 
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A 
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement 
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its 
educational partners.  

Prompt 2: “A summary of the feedback provided by specific educational partners.” 

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, 
trends, or inputs that emerged from an analysis of the feedback received from educational partners. 

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.” 

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement 
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in 
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized 
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the 
LCAP. For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are 
not necessarily limited to: 

• Inclusion of a goal or decision to pursue a Focus Goal (as described below) 
• Inclusion of metrics other than the statutorily required metrics 
• Determination of the desired outcome on one or more metrics 
• Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection 
• Inclusion of action(s) or a group of actions 
• Elimination of action(s) or group of actions  
• Changes to the level of proposed expenditures for one or more actions 
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• Inclusion of action(s) as contributing to increased or improved services for unduplicated services 
• Determination of effectiveness of the specific actions to achieve the goal 
• Determination of material differences in expenditures 
• Determination of changes made to a goal for the ensuing LCAP year based on the annual update process 
• Determination of challenges or successes in the implementation of actions 

Goals and Actions 
Purpose 
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to 
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected 
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for 
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted 
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected 
outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing 
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their 
student groups when developing goals and the related actions to achieve such goals. 

Requirements and Instructions 
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs 
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that 
are included in the Dashboard in determining whether and how to prioritize its goals within the LCAP. 

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals: 

• Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A Focus 
Goal statement will be time bound and make clear how the goal is to be measured. 

• Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of metrics. 

• Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and allows an 
LEA to track performance on any metrics not addressed in the other goals of the LCAP. 

At a minimum, the LCAP must address all LCFF priorities and associated metrics. 
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Focus Goal(s) 
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal 
to address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly 
reference the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve 
the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be 
based on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including 
relevant consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to 
pursue a focus goal. 

Broad Goal 
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be 
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected 
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative 
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for 
measuring progress toward the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped 
together will help achieve the goal. 

Maintenance of Progress Goal 
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals 
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The 
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has 
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP. 

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics. 

Required Goals 
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with 
the development of the 2022–23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP. 

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years 
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP 
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding 
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.  

• Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s) criteria must 
include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s eligibility for Differentiated 

https://www.cde.ca.gov/fg/aa/lc/
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Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, 
this student group or groups. An LEA required to address multiple student groups is not required to have a goal to address each student group; 
however, each student group must be specifically addressed in the goal. This requirement may not be met by combining this required goal with 
another goal. 

• Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student group or 
groups that led to the LEA’s eligibility for Differentiated Assistance. 

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the student 
group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal differ from previous 
efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and expenditures included in this goal will help 
achieve the outcomes identified in the goal description. 

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply 
to a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest 
performance levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the 
performance of the “All Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs 
required to include a goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s 
Local Control Funding Formula web page at https://www.cde.ca.gov/fg/aa/lc/. 

• Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a goal in its 
LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must include metrics, 
outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students enrolled at the low-performing 
school or schools. An LEA required to address multiple schools is not required to have a goal to address each school; however, each school must 
be specifically addressed in the goal. This requirement may not be met by combining this goal with another goal. 

• Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students enrolled at 
the low-performing school(s) and the students enrolled at the LEA as a whole.  

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the schools(s) 
that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ from previous efforts to 
improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in this goal will help achieve the 
outcomes for students enrolled at the low-performing school or schools identified in the goal description. 

Measuring and Reporting Results: 
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to 
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing 
performance gaps.  

https://www.cde.ca.gov/fg/aa/lc/
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Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year 
of the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the 
most recent available (e.g., high school graduation rate). 

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil 
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–21 outcomes on some 
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data 
available may include a point in time calculation taken each year on the same date for comparability purposes. 

The baseline data shall remain unchanged throughout the three-year LCAP. 

Complete the table as follows: 

● Metric: Indicate how progress is being measured using a metric. 

● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data 
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above. 

● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing 
this column will be part of the Annual Update for that year. 

● Desired Outcome for 2023–24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA 
expects to achieve by the end of the 2023–24 LCAP year. 

Timeline for completing the “Measuring and Reporting Results” part of the Goal. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 
Desired Outcome 

for Year 3 
(2023–24) 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2022–
23. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2023–
24. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2024–
25. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22 or when 
adding a new 
metric. 

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the 
applicable metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not 
specify one or more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to 
use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection 
tool for local indicators within the Dashboard. 

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the 
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided 
in the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the 
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or 
schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the 
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP). 

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student 
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC 
Section 306, provided to students and professional development activities specific to English learners. 

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student 
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students. 

Goal Analysis: 

Enter the LCAP Year. 
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Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in 
achieving the goal. Respond to the prompts as instructed. 

● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and 
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned 
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.  

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned 
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in 
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required. 

● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all 
actions in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this 
prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a 
single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for 
more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency 
for educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not 
closely associated. 

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard or other local data, as applicable. 

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students  
Purpose 
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single 
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK–12 as compared to all 
students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements. 
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to 
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section 
as contributing.  

Requirements and Instructions 
Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the 
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner 
students. 
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Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, 
as described in EC Section 42238.02, that the LEA estimates it will receive in the coming year. 

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services 
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated 
pursuant to 5 CCR Section 15496(a)(7). 

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover 
percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not 
identified in the LCFF Carryover Table, specify an amount of zero ($0). 

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve 
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs 
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in 
the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7). 

Required Descriptions: 

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs 
of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting 
the goals for these students. 

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated 
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For 
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was 
effective as expected, and this determination must reflect evidence of outcome data or actual implementation to date. 

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s 
goals for unduplicated students when the LEA explains how: 

● It considers the needs, conditions, or circumstances of its unduplicated pupils; 

● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these 
considerations; and 

● The action is intended to help achieve an expected measurable outcome of the associated goal. 

As such, the response provided in this section may rely on a needs assessment of unduplicated students. 



 
 

2022-23 Local Control Accountability Plan for Roseville Joint Union High School District Page 107 of 116 

Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation 
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does 
not meet the increase or improve services standard because enrolling students is not the same as serving students. 

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all 
students, it might justify LEA-wide or schoolwide actions to address this area of need in the following way: 

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed]) 

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is 
designed to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school 
climate that does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and 
nutritional resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s]) 

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance 
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet 
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the 
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students. 
(Measurable Outcomes [Effective In]) 

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an 
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous. 

For School Districts Only: 

Actions Provided on an LEA-Wide Basis: 

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. 

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also 
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this 
determination, including any alternatives considered, supporting research, experience, or educational theory. 

Actions Provided on a Schoolwide Basis: 
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School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required 
description supporting the use of the funds on a schoolwide basis. 

For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and 
effective in meeting its goals for its unduplicated pupils in the state and any local priorities. 

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils: 
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster 
youth, English learners, and low-income students in the state and any local priorities. 

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the 
percentage required. 

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved 
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to 
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in 
the LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they 
are provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that 
only serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to 
result in the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides 
to all students for the relevant LCAP year. 

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of 
Improved Services for information on calculating the Percentage of Improved Services. 

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the 
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, 
English learners, and low-income students, as applicable. 
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using 
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that 
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of 
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff 
and/or classified staff employed by the LEA; classified staff includes custodial staff.  

Provide the following descriptions, as applicable to the LEA: 
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not 
applicable. 

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number 
of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.  

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA 
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to 
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected 
schools and the criteria used to determine which schools require additional staffing support. 

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with 
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing 
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 

Complete the table as follows:  

• Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is 55 
percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of unduplicated 
students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, Middle/Junior High, 
and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of full time equivalent (FTE) staff and the 
number of enrolled students as counted on the first Wednesday in October of each year.  

• Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated students 
that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of 
unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, 
Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of FTE staff and the 
number of enrolled students as counted on the first Wednesday in October of each year. 

Action Tables 
Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action 
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and 
the LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying 
the column(s) where information will be entered. Information is not entered on the remaining Action tables.  

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body: 

• Table 1: Total Planned Expenditures Table (for the coming LCAP Year) 
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• Table 2: Contributing Actions Table (for the coming LCAP Year) 

• Table 3: Annual Update Table (for the current LCAP Year) 

• Table 4: Contributing Actions Annual Update Table (for the current LCAP Year) 

• Table 5: LCFF Carryover Table (for the current LCAP Year) 

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For 
example, when developing the 2022–23 LCAP, 2022–23 will be the coming LCAP Year and 2021–22 will be the current LCAP Year. 

Data Entry Table 
The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be 
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year: 

• LCAP Year: Identify the applicable LCAP Year. 

• 1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year, 
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and 
the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment 
calculations.  

• 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school 
year. 

• 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is 
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5 
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as 
compared to the services provided to all students in the coming LCAP year. 

• LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior 
LCAP year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

• Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated 
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — 
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the 
services provided to all students in the coming LCAP year. 

• Goal #: Enter the LCAP Goal number for the action. 

• Action #: Enter the action’s number as indicated in the LCAP Goal. 

• Action Title: Provide a title of the action.  

• Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by 
entering a specific student group or groups. 

• Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or 
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services. 

• If “Yes” is entered into the Contributing column, then complete the following columns: 

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action 
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades 
the entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more 
unduplicated student groups.  

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. 
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all 
students receive. 

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA 
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must 
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all 
high schools or grades transitional kindergarten through grade five), as appropriate. 

• Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time 
for which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.” 

• Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.  

• Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and 
the Total Funds column. 
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• LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up 
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional 
Improvement Block Grant, and Home-To-School Transportation). 

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some 
measure of LCFF funding. The action may also include funding from other sources, however the extent to which an action 
contributes to meeting the increased or improved services requirement is based on the LCFF funding being used to implement 
the action. 

• Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any. 

• Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any. 

• Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any. 

• Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns. 

• Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to 
unduplicated students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for 
the action as a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English 
learners, and/or low-income students. 

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved 
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional 
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA 
estimates it would expend to implement the action if it were funded. 

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning 
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by 
hiring additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost 
$165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster 
youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional 
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated 
cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a 
percentage. This percentage is the Planned Percentage of Improved Service for the action. 

Contributing Actions Table 



 
 

2022-23 Local Control Accountability Plan for Roseville Joint Union High School District Page 113 of 116 

As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved 
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if 
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.   

Annual Update Table 
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year: 

• Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any. 

Contributing Actions Annual Update Table 
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only 
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use 
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in 
the LCAP for the relevant LCAP year: 

• 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the current school year. 

• Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this 
action, if any. 

• Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to 
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement anticipated 
for the action as a percentage rounded to the nearest hundredth (0.00%). 

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example implements 
the action. As part of the annual update process, the LEA reviews implementation and student outcome data and determines that the action 
was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the original estimated cost for the 
action and determines that had it hired additional staff to collect and analyze data and to coordinate supports for students that estimated 
actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide the estimated actual cost of $169,500 by the 
amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This percentage is the Estimated 
Actual Percentage of Improved Services for the action. 

LCFF Carryover Table 
• 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current 

school year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant 
Program and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  
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• 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The 
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF 
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from 
the prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the 
services provided to all students in the current LCAP year. 

Calculations in the Action Tables 
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the 
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the 
functionality and calculations used are provided below. 

Contributing Actions Table 
• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column 

• 5. Total Planned Percentage of Improved Services 

o This percentage is the total of the Planned Percentage of Improved Services column 

• Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5) 

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), converting 
the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5). 

Contributing Actions Annual Update Table 
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF 
Supplemental and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of 
Improved Services (5) and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) 
is equal to or greater than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and 
Estimated Actual Percentage of Improved Services will display “Not Required.” 

• 6. Estimated Actual LCFF Supplemental and Concentration Grants 

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the number 
and concentration of unduplicated students in the current school year. 

• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds) 
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• 7. Total Estimated Actual Expenditures for Contributing Actions 

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds) 

• Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4) 

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing 
Expenditures (4) 

• 5. Total Planned Percentage of Improved Services (%) 

o This amount is the total of the Planned Percentage of Improved Services column 

• 8. Total Estimated Actual Percentage of Improved Services (%) 

o This amount is the total of the Estimated Actual Percentage of Improved Services column 

• Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8) 

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of Improved 
Services (8) 

LCFF Carryover Table 
• 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %) 

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF Base 
Grant (9) plus the LCFF Carryover – Percentage from the prior year.  

• 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8) 

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then converting the 
quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8). 

• 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9) 

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or 
Improve Services (10), the LEA is required to carry over LCFF funds.  

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the 
Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant (9). 
This amount is the amount of LCFF funds that is required to be carried over to the coming year. 
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• 13. LCFF Carryover — Percentage (12 divided by 9) 

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming LCAP 
year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9). 

California Department of Education 
January 2022 
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